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Foreword
In line with its TVET Strategy, UNESCO promotes TVET as an integral part of education. The Organization
strives to support the efforts of Member States to enhance the relevance of their TVET systems and
equip youth and adults with skills required for employment, decent work, entrepreneurship, and
lifelong learning.
In the Arab region, TVET’s landscape is changing fast in response to social, political and economic
factors, demographic developments and labour market trends driven by technological and work
processes developments. To provide access to quality TVET, member States must define and strengthen
regulatory frameworks for TVET to define roles, rights, obligations, and accountability of public and
private actors, encourage stakeholders’ participation, and foster partnerships. Effective governance
models for TVET involve relevant local stakeholders and business associations and in particular, close
partnership between TVET institutions and the world of work - public-private partnerships (PPP).
The adoption of PPP within the TVET sector in Arab countries has received varying levels of attention
and prioritization. In some cases, PPP are embraced nationally, and in other cases, they are ad hoc,
scatter-gun and dealt with at the municipal level. It is however increasingly clear, the private sector (PS)
has demonstrated a keen interest in this modality and that some countries are having more success at
harnessing PS dynamism, commercial know-how, and resources to their advantage than others. There
is a need to understand:
u How PPP in TVET can better serve the national interests of Arab countries;
u Which models best result in quality, affordable, inclusive and sustainable training.
This study on Lebanon is part of a series investigating PPP in three countries: Egypt, Jordan and
Palestine. This study aims to support Lebanon TVET stakeholders to explore practical options to
strengthen and improve partnership between TVET institutions and the private sector in Lebanon.
A new kind of industrial revolution is happening all over the world and Lebanon is becoming a middleincome country. TVET needs to support the country’s medium and long-term targets for human capital
development, crucial for achieving not only the Sustainable Development Goals (SDGs) but also
economic growth. As both have common interests, it makes sense that the public and private sectors
collaborate to modernize the technical institutions and develop a skilled workforce.
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1. Background and Introduction
UNESCO’s TVET strategy promotes TVET as an integral part of education, which is a human right and a
building block for peace-building and inclusive sustainable development. With its humanistic and
holistic approach to education, UNESCO strives to support the efforts of Member States to enhance the
relevance of their TVET systems and equip youth and adults with skills required for employment, decent
work, entrepreneurship, and lifelong learning.
Member States must define and strengthen regulatory frameworks for TVET to define roles, rights,
obligations, and accountability of public and private actors, encourage stakeholders’ participation, and
foster partnerships. This effort requires strengthening the technical, administrative, and institutional
capacities for governance, management, and financing of TVET institutions. The recommendations also
emphasize that governance models for TVET should involve relevant local stakeholders and business
associations in particular to partnerships between TVET institutions and the world of work1, public
private partnerships (PPP).
Member States have agreed upon key guiding principles to increase private sector participation in TVET.
These principles include; the alignment of public policies, support for social dialogue, responsibility,
accountability, and efficiency2. In addition, TVET policies should recognize the diversity of the private
sector including large, medium, small, micro, and household enterprises engaged in the economy.
TVET’s landscape is changing fast, as new programmes3 and new roles4 are emerging. Changes in TVET
are the result of political and structural changes in the overall education and training system. They are
also the result of external social, political and economic factors, notably youth unemployment,
demographic developments and labour market trends driven by technological and work processes and
organization changes, as well as the recent turmoil in the Arab region topped by the Syrian crisis.
Consequently, UNESCO’s strategy for TVET (2016-2021) promotes a whole government approach to
TVET that better connects and aligns relevant policy areas, including education, employment, industrial
and economic development, and social policy. It calls for the creation of co-operative projects with the
private sector. The strategy highlights the need to include private sector contributions to the national
TVET funding strategies. UNESCO plans to create national, regional, and sectoral stakeholder platforms
to facilitate private sector participation and communication between the worlds of education and work.
This report is part of a regional study (for a select of Arab States including Egypt, Jordan, Lebanon and
Palestine) and a planned regional forum to help address some of the current TVET challenges in the
region with a particular focus on the current state of public – private partnership (PPP) in TVET and how
this can be enhanced to impact on the whole TVET system in each country. The forum will serve as a
platform for the exchange of experiences, perspectives, and best practices on mechanisms and tools of
modern partnerships and orientations on policies involving the strengthening of institutional
partnerships between TVET providers and the private sector.
1

UNESCO, Certified copy of the Recommendations concerning Technical and Vocational Education and Training (TVET), 2015
UNESCO, Certified copy of the Recommendations concerning Technical and Vocational Education and Training (TVET), 2015
3
Ex. Post-secondary level
4
Ex. Supporting transition to green economies
2
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The current report aims to provide a detailed overview and analysis of the status-quo of the
partnerships and collaboration between TVET institutions and the world of work represented mainly by
the private sector in Lebanon. It mainly focuses on scrutinizing the national context, including the
economic, demographic and social perspectives in Lebanon, followed by an overview of PPP in general
outlining related legislations, regulations and policies, then it takes a closer view to the nature and
extent of PPP in TVET. Afterwards, the report addresses challenges and key constraints facing the
implementation of PPP in Lebanon and comparing local initiatives with regional and international ones.
Finally, the report summarizes the key findings and recommendations concluding with a proposed
comprehensive PPP model in TVET in Lebanon.
The methodology used in the drafting the report included:
u Thorough desk review of available literature;
u Interviews with decision makers; and
u Review of regional and international good practices.
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2. National Context
To understand the TVET landscape in Lebanon in general and Work-based learning structures and
initiatives in particular, and to assess their importance and potential for improving the country’s
competitiveness and economic development, the observer must tackle the overall political, socioeconomic and labour market context as well as the complex structures in which they operate.
The Syrian crisis has led to the highest level of refugee population displacement since World War II. By
July 2015, the majority of refugees have settled in Turkey (1.8 million), followed by Lebanon (1.2
million), which currently hosts the highest refugee population per capita in the world (one refugee to
every four Lebanese), and Jordan (629.128 thousand) (UNHCR, 2015).
Consequently, while examining the encumbrances of the challenges bestowed by the Syrian crisis upon
Lebanon, results show that one of the manifold perennial challenges is the increase in poverty rates
and decrease in youth penetration to job market. According to the Lebanon Crisis Responsive plan
(LCRP) 2019 report, 10% of the population are extremely poor with 45% of them live in the North. Youth
unemployment rate is 35% as per the National Youth Policy. However, as per President Aoun statement
in 2018 highlights that the unemployment rate has soared reaching more than 45% in rural areas.
Furthermore, the traditional external markets for the Lebanese work force, whether in the Gulf
countries or in the European or African countries, have considerably decreased their demands and
apply tougher regulations that further limit employment possibilities.
In other words, the country is suffering from cyclical and structural unemployment, which hinder economic
growth and job creation especially in vulnerable areas such as the North of Lebanon. UNHCR interagency
2019 statistics shows that the North of Lebanon and Akkar host over 355,000 Syrians refugees, which in turn
aggravated the situation notably in terms of youth employment. There is a growing gap between the labour
supply and labour demand in the market. This might be retrieved to several factors:
u Rigid labour regulations make it difficult to develop businesses and hire talent,
u Skills mismatch with labour market demands
u Poor governance structures which results lack that could facilitate job creation.
However, from a socio-protection perspective, a report issued by International Labour organization
(ILO) and the Food and Agriculture Organization of the United Nations (FAO) showed an
interconnectedness between the economic situation and social protection where the former “has led
to an increase in child labour, especially in its most abusive forms and conditions, notably in (…) the
North of Lebanon.” According to the LCRP, various actors are trying to address the challenges posed by
the Syrian crisis through different working groups. Focusing on job creation sector, the goal is to reach
three high level outcomes:
u Stimulate local economic development and market systems to create income generating
opportunities and employment,
u Improve workforce employability,
u Strengthen policy development and enabling environment for job creation.
Regardless of the remarkable interventions, skills matching and job creation remain the important tools
towards achieving sustainable livelihoods, stabilization, reduction of tensions. This is due to the absence
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of an inclusive and comprehensive approach that takes into consideration the relevant sectors where
Syrian do not compete with Lebanese. According to VASyR (Vulnerability Assessment of Syrian Refugees
in Lebanon) 2019, 61% of Syrian refugees aged 15 to 24 were not employed, not in education, and not
attending any training (NEET). However, surveys show that 47% of Syrian youth are active in
employment mainly in construction (21%) and agriculture (17%) where competition with Lebanese is
less. This puts the activity rate among Syrian refugees at a roughly equal stance with both Lebanese
and the Palestinian refugees generally due to high unemployment.

2.1 The Economic Perspectives
Lebanon's economy and markets consists of private and liberal economic activity and openness to
abroad with perfect capital and labour mobility5. In Lebanon, the private sector is a well-diversified
sector that covers the entirety of economic sectors and is a major pillar for growth and recovery. The
private sector contributes to about 75% of the aggregate demand. The Lebanese economy is an open
economy with a large banking sector equivalent to more than 2.5 times its economic sector. The
county’s liberal economy bases itself on both competition and private ownership. The services and
banking sectors represent 70% of the country's gross national product, while the industrial sector
constitutes 20%, and agriculture constitutes 10%.
The Lebanese economy is based primarily on the service sector, which accounts for approximately 60%
of GDP (down from approximately 70%. in the 1970's). The most important subsectors are commerce,
tourism, and financial services. Other minor subsectors include health care and higher education. The
geographic location of Lebanon, its climate, and nature make it a tourist destination. Lebanon also
benefits from its professional services sector in the tourism industry. However, the spill over from the
Syrian conflict, including the influx of more than 2 million Syrian refugees has worsened the situation
and “slowed economic growth to the 1-2% range in 2011 – 2016, after four years of averaging 8%
growth”6 Lebanon has experienced reduced foreign investment, limited tourism, and increased demand
on government services, including education and health.
According to a World Bank-led report, “the Syrian crisis may push 170,000 Lebanese into poverty,
reduce real GDP growth by 2.9 percentage points each year, double unemployment to over 20% (mostly
among unskilled youth) and depress government revenue collection by USD 1.5 billion. In addition,
government expenditures are projected to increase by USD 1.1 billion due to the increased demand for
public services”7. The Syrian crisis affects Lebanon’s security, economy, living conditions, education,
health, society, and demography. Lebanon continues to shoulder the biggest burden of the Syrian crisis
in light of the accelerating drop in the volume of international aid and the decrease of humanitarian aid
from Arab countries by 50% compared to the beginning of the Syrian crisis. Consequently, this has made
the Lebanese local communities unable to cope with this burden given the already deteriorating
political, economic and security situation of the country”8.

5

6

7

8

The Economy, The Embassy of Lebanon in THE United Kingdom, http://london.mfa.gov.lb/britain/english/lebanon/theeconomy
The Embassy of Lebanon in UK, The Economy, 20 November 2017, available online at:
http://www.lebanonembassyus.org/the-economy.html
World Bank, Lebanon: Economic and social impact assessment of the Syrian conflict, World Bank, Washington DC, 2013a.
available online at:
http://arabstates.undp.org/content/dam/rbas/doc/SyriaResponse/Lebanon%20Economic%20and%20Social%20Impact%2
0Assessment%20of%20the%20Syrian%20Conflict.pdf
Fanack, Chronicle of the Middle East & North Africa, Influx of Syrian Refugees Continues to Impact Lebanese Economy, 28
June 2016, available online at: https://fanack.com/lebanon/economy/syrian-refugees-economic-impact/

12

Enhancing Institutionalized Partnerships between TVET Institutions and the World of Work in the Arab States Region  Lebanon Country Case Study

2.2 Demography and Labour Market Characteristics
Lebanon, officially known as the Lebanese Republic, has a population of 6,842,665 as of December
20199, up from the 4.43 million estimated in 2013. Recent figures estimate that approximately 32% of
the Lebanese population ranges between 18 and 35 years.
Figure 1: Age Distribution of Lebanese Population
6.78%
7.91%
24.09%

0-14 years
15-24 years
25-54 years

16.42%
44.79%

55-64 years
65 years and over

Figure 2: Gender and Age Distribution of Lebanese Population

9

Worldometers elaboration of the latest United Nations data available online on the following URL:
https://www.worldometers.info/world-population/lebanon-population/
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There are an estimated 758,000 international migrants, out of which nearly half are women, mainly
domestic workers10 (excluding Syrian refugees). More than 80% of the 9,000 refugees and asylum
seekers registered with the United Nations Refugee Agency (UNHCR) are from Iraq11. Furthermore, an
estimated 427,000 Palestinian refugees are registered with the United Nations Relief and Works Agency
for Palestine Refugees in the Near East (UNRWA), out of which 226,000 live in refugee camps12. The
Palestinian refugee population in Lebanon is mostly young, with more than 45% of refugees under the
age of 1813. There are about 80,000 stateless persons residing in Lebanon such as Kurds, Bedouins, and
those that were unregistered at birth including children born out of wedlock14.
Figure 3: Distribution of residents by origins
7,000,000
6,000,000
5,000,000
4,000,000
3,000,000
2,000,000
1,000,000
0
Lebanese

international
migrants
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(excluding
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Palestinians)

Palestinian Syrian refugees
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Stateless
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However, it is important to note that no official census has taken place in Lebanon since 1932 due to
the sensitive confessional political balance between the country's diverse religious groups. Lebanon is
also the only United Nations member state that has not conducted a population census since the end
of World War II. The sensitivity and politicization of demographic statistics hinders a homogenous and
official demographic analysis of the country. The last census from the French mandate in 1932 found
that Christian Maronites constitute the largest demographic group, followed by Sunni Muslims and then
Shiite Muslims15. Overall, accurate demographics in Lebanon are scarce and existing statistics are
estimates.
Lebanon’s labour market is inadequate, incomplete, outdated and in some cases contradictory. In 2009,
the labour force participation rate was 49.2% while the employment rate was 43.6% respectively.

10

2010 figures, United Nations Population Division, ‘International Migrant Stock: 2008 Revision’
UNHCR 2011, ‘Country operations Profile-Lebanon’
12
UNRWA 2010, ‘UNRWA in figures’
13
UNICEF, ‘Palestinian Children and Women in Jordan, Lebanon, the Syrian Arab Republic and the Occupied Palestinian
Programme Document 2011-2013’, 2010.
14
Frontiers, ‘Invisible Citizens: A Legal Study on Statelessness in Lebanon’, November 2009
15
For more information, see: Canvas September 2015, Analysis of the current situation Lebanon, situation, pillars of support
and possible outcome, 2015, http://canvasopedia.org/wp-content/uploads/2015/12/lebanon-analysis.pdf
11
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The Lebanese labour market is male-dominated: 67.8% of all participants are male. The female activity
rate stands at 25.6%, one of the lowest rates in the world16. The low female employment rate is due to
social, cultural, and economic reasons. However, female employees have a higher educational
attainment level with 43% of employed women obtaining a university degree. In the case of employed
men, there is no major variation in the employment rate and the educational attainment level.
Estimates also show that educated people spend almost the same amount of time in unemployment
as those who are less educated17.
Unemployment data is controversial in Lebanon. A World Bank report from 2012 set the national
unemployment rate at 11%; the Central Administration of Statistics (CAS) study of 2011 calculated it at
6%; and other governmental institutions including the Ministry of Labour and the National Employment
Office (NEO) estimated it to be between 20-25% during the same period. Moreover, the youth
unemployment rate is particularly high. According to the National Youth Policy Document, endorsed by
the Lebanese government in April 2012, the youth unemployment rate was set to 34%. Unemployment
is especially higher among higher-educated youth: 21.8% among upper secondary graduates and 36.1%
among university graduates.
The Lebanese labour market is inflated by the size of its informal sector, which is difficult to measure
given its heterogeneity, ranging from subsistence farmers to high-level self-employed professionals. As
a percentage of GDP, the World Bank estimates the level of informality to be 36.4%. In the labour force,
66.9% of employees do not contribute to any social security system.18 Furthermore, about 20% of
workers are informal wage employee who lack access to social insurance and labour regulations.
Instead, another 30% of workers are self-employed, but the majority of these are low-skilled selfemployed individuals who are usually involved in low-productivity activities and have limited access to
formal insurance arrangements19. These dynamics call into question the current structure of the social
insurance system and labour regulations, which fail to cover the majority of the labour force and
provide incentives to work inside the formal sector.

2.3 Culture and Society
Lebanese see education as providing a secure foundation and a way to gain social standing. Thus,
individuals prefer to obtain higher levels of university education. As a corollary to this trend, academic
secondary education, leading up to university, tends to be preferred to TVET.
Overall, Lebanese have negative attitudes associated with TVET. Its’ seen as a choice for those who
have no choice and a second-best option for youth. Only a small fraction of the total student population
enters the formal TVET education system. According to the 2015-2016 academic year, the number of
students enrolled at all TVET levels was around 75,691, which constitutes only 12% of the total number
of students enrolled at the general education at the same level: 542,753 students (from grade 8/ 4ème
in the French system to the third year of university).
16

Ibid, World Bank
Hicham Abou Jaoude, Labour Market and Employment Policy in Lebanon, European Training Foundation, 2015, p.3.
18
World Bank, Striving for better Jobs: The challenge of informality in the Middle East and North Africa, World Bank,
Washington, DC, 2011, available online at http://documents.worldbank.org/curated/en/445141468275941540/Strivingfor-better-jobs-the-challenge-of-informality-in-the-Middle-East-and-North-Africa
19
World Bank, Republic of Lebanon, good jobs needed: The role of macro, investment, education, labor and social
protection policies (‘Miles’), World Bank, Washington, DC, 2012, available online at: http://wwwwds.worldbank.org/external/default/WDSContentServer/WDSP/IB/2013/03/20/000425962_20130320
133437/Rendered/PDF/760080ESW0GRAY0C0Disclosed030200130.pdf
17
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Figure 4: Number of Students in TVET Compared to General education – same ISCED Level
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Culture and society affect the readiness of families to send and encourage their children to join these
types of trainings. In addition, the lack of awareness and counselling on the importance of TVET and
the lack of trust with the services offered under TVET, ultimately affect the trust and interest of
companies to recruit graduates from the TVET sector.

2.4 Education and TVET in Lebanon
The Lebanese educational system has five core objectives; (a) education based on equal opportunity;
(b) quality education builds a knowledge society; (c) education contributes to social integration; (d)
education is key to economic development, and (e) governance of education20.
The Ministry of Education and Higher Education (MEHE) is directly responsible for education from
preschool to university.
The ministry has four different departments working to achieve its goals and vision. These basic
directorates are:
u General Directorate of Education
u General Directorate of Vocational Education
u General Directorate of Higher Education
u Joint Administrative Directorate
In addition, under the auspices of the MEHE, the Center for Educational Research and Development
(CRDP) provides technical expertise on the Lebanese educational system to both local and international
bodies. CRDP also develops and publishes research, statistics, national curriculum, textbooks, and
continuous teachers training.
20

Bankmed: Market & Economic Research Division, Analysis of Lebanon’s Education Sector, Special Report, June 2014,
https://www.bankmed.com.lb/BOMedia/subservices/categories/News/20150515170635891.pdf
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The Directorate General of Education stipulates educational and equipment requirements for primary
and general education students, supervises the application of curricula, rehabilitates the educational
body, and meets the requirements of modern education. During the academic year 2015-2016, the
number of students reached 1,038,738, among them 35,104 at the UNRWA schools for Palestinian
refugees. (The number of students does not take into account the number of Syrian refugees). The
table below shows the distribution of students in the different educational sectors as per the 20182019 Statistics Bulletin.
Table 1: Distribution of Students in Educational Sectors for General Education
Education sector

%

Public
Private nonprofit
Private for profit
Private Palestinian

30.9
13.1
52.6
3.4

During the year 2018-2019, the total number of schools in Lebanon was 2,903.
Table 2: Number of Schools by Educational Sector for General Education
Education sector
Public
Private non profit
Private for profit
Private Palestinian
TOTAL

School Number
1260
362
1213
68
2903

%
43.4
12.5
41.8
2.2
100 %

The MEHE has two different directorates for both public and private schools. Semi-private schools are
part of the second directorate despite receiving subsidies from the MEHE. However, students pay fees
for attending those schools, which makes them neither free nor private. Although the number of public
and private schools is almost equal, the public sector accounts for only 30.9% of students enrolled in
the Lebanese education system. The public sector also accounts for only 5.1% of preschool enrollment
compared to 2.5% in the private sector and 12.5% in the semi-private sector. The wide disparities in
the quality of education are apparent when comparing private versus public schools. The underlying
problem is that there are two completely disaggregated educational systems in Lebanon.

2.4.1 Technical and Vocational Education and Training
The Technical and Vocational Education Training (TVET) is under the direction of the Directorate
General for Technical and Vocational Education (DGTVE). In Lebanon, there are only 75,691 students
enrolled at all levels of TVET21.
When compared to students with the same levels in general education or university – counting 542,753
students (excluding students from UNRWA schools) they represent only 12%.

21

ETF, Overview of Vocational training and Education in Lebanon, https://www.etf.europa.eu/pubmgmt.nsf/(get
attachment)/9fa111e4bc4be2b9c125700d004005fa/$file/med_vet_lebanon_00_en.pdf
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Figure 5: Percentage of the student enrolment in TVET

75691, 12%

542753, 88%

GENRAL EDU (same
levels of TVET)
TVET

TVET enrollment is higher in upper secondary education than in lower secondary or tertiary education.
On average, 25% of students in upper secondary choosing a TVET programme.
Table 3: Participation in education by level and by programme orientation (2017)
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In Lebanon, female enrollment in TVET is generally high with a 56.9% participation rate. In addition,
71.2% of all enrollments are in lower secondary level VET (ISCED 2), of which 33.6% are women22.
Instead, the upper secondary level TVET (ISCED 3) accounts for 55.8% of enrollments, of which 51.3%
are women, while tertiary education accounts for 28.43% of enrollments, of which 56.82% are women.
In addition, approximately one third of TVET students (28.43%) continue from ISCED 3 to 5 because of
the desire to continue on to university.
Since 2006, TVET has retained approximately the same number of students across the years.23
Figure 6: Number of TVET Students (Private and Public)
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In 2016-2017, the number of TVET public schools and institutes increased to 150 compared to 110 in
2010-2011 and 120 in 2015-201624. However, the number of private TVET schools and institutes
decreased from 340 in 2010-2011 to 217 in 2015-2016. The decrease in the number of private schools
is due to the overall economic situation of the country, the negative societal attitudes associated with
TVET, the opening of new prestigious universities across the region, and the legal situation of some
schools.

22
23
24

Data refer to 2015-2016 and they are based on CRDP sources as delivered by DGVTE.
European training Foundation, Torino Process 2014 Lebanon, p. 8.
Data refer to 2015-2016 and they are based on CRDP sources as delivered by DGVTE
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Figure 7: Number of TVET Schools and Institutes
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2.4.2 TVET Provision and Stakeholders
The development and modernization of the TVET sector as a whole is under the aegis of the Directorate
General of Vocational and Technical Education at MEHE, which oversees the TVET system in Lebanon.
In addition to managing the public provision of TVET, the DGTVE also supervises the performance of
private educational institutes and training providers, including NGOs. The DGTVE organizes public TVET
examinations, issues diplomas and certificates and coordinates with line ministries and other bodies
that provide different types of TVET. These include the Ministry of Agriculture (MoA), the National
Employment Office (NEO), the Ministry of Social Affairs (MOSA) and the National Centre for Vocational
Training (NCVT). The DGTVE currently supervises approximately 398 private training providers and
administers 158 public training institutes.
The Parliamentary Commission on Education
The Parliamentary Commission on Education is a legislative channel that enacts education laws and
passes yearly budgets. It is also the highest planning and strategy development authority.
The Directorate General of Technical and Vocational Education
The administrative structure of the DGTVE was established by successive laws and decrees, the latest
of which is the Decree No. 8349 that outlines its main functions.25 Even though its organizational
structure was established in 1996, the DGTVE remains heavily understaffed. The DGTVE is responsible
for the organization and management of the whole sector, under the supervision of the Minister of
Education and Higher Education. The DGTVE is responsible for curricula, programs, specialties,
administering unified national examinations, and issuing technical education degrees for the entire
vocational and technical sector in Lebanon.
Unfortunately, the regulatory framework of the DGTVE does not allow for the kind of administrative
decentralization provided for in the Constitution. Such centralization hampers the capacity of schools
to adapt their curricula to local labour market demands, develop partnerships with industry or manage
their own resource mobilization
25

National Strategic Framework for Technical Vocational Education and Training in Lebanon, 2018 – 2022, p.17.
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The Directorate General of Higher Education
It is responsible for the organization and management of the higher education sector, under the
supervision of the Minister of Education and Higher Education. The Directorate is involved in regulating
the flow of students from the VTE stream back into higher education institutions (colleges and
universities). It focuses on university level technical education degrees (TS, LT and LET) issued by the
DGTVE.
The Ministry of Social Affairs
The Ministry of Social Affairs provides the mandate for the Directorate General of Social Affairs (DGSA),
as well as its budget, financial support from NGOs and other institutions that are involved in social
development such as agencies offering vocational and technical education to vulnerable groups in
Lebanese society. The DGSA subsidizes partial or full tuition for VTE students at some of the largest
NGO-operated schools such as Al-Aamiliyah, Al-Makassed, Father Kortbawi Institution, and the
Antonine Technical Schools26.
The National Employment Office (NEO)
It is part of the Ministry of Labour and has a wide mandate to act as a bridge between unemployed
individuals and employers. It offers re-training and short vocational courses to the unemployed. In
2003, it provided training for 2000 individuals through contracting out those services to private nonprofit VTE institutions.
The National Centre for Vocational Training
The NCVT is responsible for accelerated VT programmes, normally 3–9 months long, with less than 100
trainees enrolled during the academic year 2016–2017. An independent board of directors heads the
NCVT, leading its strategic planning and supervising implementation. All students who enrol in NCVT
sponsored courses receive a certificate from the NCVT upon completion.
However, with funding shortfalls, the NCVT is not operational anymore. Both the NCVT and the NEO
have tripartite boards of directors, which include representatives of employers and workers’
organizations, with the idea of promoting greater responsiveness of their programmes to labour market
needs. Despite their tripartite structures, however, the engagement of employers in TVET provision has
remained a challenge.
The Ministry of Agriculture
The MoA is responsible for the management of agricultural schools and for training on agriculture and
animal husbandry. The Extension and Agricultural Education division within the General Directorate of
Agriculture runs 28 agricultural centres, including seven agricultural technical schools 44 and 3
agricultural service centres across Lebanon. Its mission is to deliver agricultural education and training.
The United Nations Relief and Works Agency (UNRWA)
UNRWA provides TVET for Palestinian refugees in two vocational and technical training centres. It also
provides career counselling and employment placement services. UNRWA training is not officially
recognized by the DGTVE.

26

Gebran Karam, Vocational and Technical Education in Lebanon: Strategic Issues and Challenges, International Education
Journal, Volume 7 Number 3, Shanon Research Press, Australia, 2006, pp259-272.
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Private training providers
Unlike public providers, private TVET providers are independent, both in terms of their funding and
management. Some private providers are operated by NGOs, whereas others operate for profit. Despite
their relative independence, however, private providers must still obtain DGTVE accreditation before they
can provide TVET services. Non-formal providers must be in a school certified by the Government, and
officially registered with the DGTVE. They must also have their students sit for one official examination
organized by the central administration at the end of each academic year. Upon successful completion of
the course, students are provided with a certificate from the institution authenticated by the Directorate
General. Generally, private technical and vocational schools focus on non-industrial disciplines such as
business, commerce and IT that do not require heavy equipment, factories or laboratories.
The DGTVE is mandated to oversee the work of private institutes and schools. Once they receive
accreditation from the DGTVE, private schools are required to submit an annual report covering general
activities and highlighting pending needs. Schools also draft their own qualitative and subjective selfevaluation on their pedagogical methods, which they attach to their annual reports. However, because
of staff shortages, the DGTVE has no follow-up mechanisms to assure the quality of private schools.

2.4.3 TVET Structure
The decree 8590 passed in August 2012 divided TVET in two fields: vocational training and technical
education.
1. Vocational training concerns trades of a manual type and those whose acquisition does not
require substantial general knowledge. Vocational Training is divided into three strands:
a. Complementary level, which ends up in the Vocational Intermediate Level BP (Brevet
Professional), programmes at this level take two years27. Students enrolled at this level
must fulfill one of the following requirements:
• Complete fifth grade and pass an official exam after enrolling in a training session for
800 hours in a technical and vocational school;
• Complete sixth grade and pass an official exam after enrolling in a training session for
400 hours in a technical and vocational school;
• Complete seventh grade.
b. The executive level, which leads to the vocational secondary certificate LP (DS - Dual
System), takes three years to complete. Students enrolled at this level must fulfill one of
the following requirements:
• Obtain a BP Certificate;
• Obtain a Brevet Certificate;
• Obtain a candidacy card, but without passing the Brevet examination;
• Students exempted from taking the official examinations must obtain an official sealed
school record certifying that the student passed 9th grade.
***Note that students who successfully complete their first year of BT can advance to the 2nd year of their suitable
specialization in the LP level***

c. The middle level ends with a Meister degree and takes two years to complete. Students
wishing to obtain a Meister Degree must fulfill one of the following requirements:
• Obtain a Vocational Secondary Certificate (LP) – (Dual System) level with at least two
years of practical experience;
27

According to the decree 10391, June, 4, 2013
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•
•

Obtain a Technical Baccalaureate Certificate with at least three years of practical
experience;
Obtain a General Secondary Certificate with at least five-years of practical experience.

2. Technical education covers trades whose acquisition requires scientific knowledge and highlevel techniques. The technical Education field has three levels: The Execution Level, the Middle
Level, and the Higher Level.
a. The Execution Level leads to a Technical Baccalaureate Certificate (BT) and lasts for 3 years.
Students enrolled at this level must fulfil one of the following requirements:
• Obtain a BP certificate;
• Obtain a Brevet certificate;
• Students who hold a candidacy card, but haven’t passed the Brevet examination or
hold an official sealed school record certifying their passing of 9th grade, can be
enrolled in the BT level, but have to pass at the end of the first year an official exam in
order to obtain the “Preparatory Technical Rehabilitation Certificate.”
b. The Middle Level: The Superior Technician Certificate (TS) takes two years to complete.
(The DGTVE is in the process of restructuring the content of the curriculum). Students
enrolled at this level must fulfil one of the following requirements:
• Obtain a BT certificate;
• Obtain a General Secondary certificate.
c. The Higher Technical Level is divided into two paths:
• The Technical Bachelor Certificate (LT): Students holding a Superior Technician
Certificate (TS) can join this level to earn a Technical Bachelor Certificate (LT). It takes
one year to complete this level;
• The Technical Educational Bachelor Certificate: Students holding a General Secondary
Certificate or a Technical Baccalaureate can join this level to earn a Technical
Educational Bachelor Certificate (LET). It takes four years to obtain this certificate.
Programmes at this level seek to prepare technical teachers28.
Special conditions:
• Some special conditions allow for the transfer of students from general education to technical
and vocational education and to universities. Students must fulfill one of the following
requirements:
- If a student passes the first secondary year then he/she can join the BT Level 2nd year.
- If a student passes the first two years of secondary school, then he/she can join the BT
Level 3rd year (this applies only to some specializations).
- If a student obtains a TS Level Certificate and earns an average of at least 12/20 in the
official examinations then he/she can join a higher education institution in a suitable
specialization, provided that they complete:
§ At least 50% of the hours training and the required credits in the bachelor degree to seek;
§ At least 70% of the hours training and the required credits needed to obtain an
engineering diploma or a bachelor degree in engineering or any degree that requires 5
years of education (which is equivalent to 10 semesters).

28

United Nations Educational, Scientific and Cultural organization (UNESCO), Promoting Learning for the World of Work –
Information on TVET in Lebanon, available online at: http://www.unevoc.unesco.org/go.php?q=Lebanon
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TVET schools and institutes have long accepted students who have completed an intermediate level
without obtaining an official Brevet Certificate. This is a dual system used for the Technical
Baccalaureate Certificate and the Vocational Secondary Certificate.
The figure below looks at the structure and framework of the Lebanese educational system.
Figure 8: Lebanese Educational System Framework
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Private schools also offer TVET programmes and have approximately the same number of students as
public TVET schools29. The private sector consists of schools run by non-governmental organizations
(NGOs) and schools operated for profit. Private TVET schools offer specialized courses in the services
sector since the investment required is lower than that for courses in the industrial sector.
Courses run by NGOs mainly go under either non-formal or informal education;
• Non-formal education: It consists of short-term courses (3 months/300 hours), mid-term
courses (6 months/600 hours), and long-term courses (9 months/ 900 hours). Certified
registered schools offer these courses. The defining characteristic of non-formal education is
that it is an addition, alternative, and complement to formal education within the process of
the lifelong learning of individuals. Non-formal education is institutionalized, intentional, and
planned by an education provider. Once the training is complete, the school and the DGTVE
provide a certificate.
• Informal education: It usually consists of a training program that has no requirements about
the duration. These programs tend to have less structure than both formal and non-formal
education. The learning activities occur in the family, work place, local community, etc. The
training institution then provides a certificate of attendance.
There are many factors taken into account that help determine the type and nature of the technical and
vocational education and training: duration, training centre, school, age, prerequisites, assessments,
diplomas, and certifications. The figure below looks at the different forms of TVET education.
Figure 9: Matrix for Types of TVET Education

Organized

Accelerated

29

TVT Statistics 2016-2017
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Youth suffer a wide-range of other education-related problems: such as the long school to work
transition, unemployment, and constrained aspirations. In 2014, the youth unemployment rate
exceeded 35 % with around 42% of Lebanese youth thinking about migrating. In this context, President
Aoun warned “that the grave economic situation, presence of Syrian refugees and the reluctance of
Lebanese to take low-paid jobs has caused unemployment to soar to 46 percent”30, this rate is higher
than any unemployment rate ever reached in the past 5 years.
These rates have increased due to the Syrian Crisis that has resulted in serious competition between
employing Lebanese youth and Syrian ones, noting that the latter accept lower wages. The illiteracy
rate for all relevant age groups is still at more than 11%. The rate is higher for those who are 50 years
and above; with women recording rates double those of men31. Illiterate women are highly vulnerable
and require specific learning programmes found outside of the formal educational system. Almost half
of the women that head households in Lebanon (15% of total households) are illiterate32.

30

Blog Baladi, Unemployment Rate in Lebanon at 46%, http://blogbaladi.com/unemployment-rate-in-lebanon-at-46/
Central Administration for Statistics, 2007
32
Central Administration for Statistics, 2009
31
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3. The Nature and Extent of Public Private Partnerships (PPP) in TVET
Public Private Partnerships (PPPs) have become widely accepted and popular in public sector
management. The 1990s has seen the establishment of the PPP as the key tool of public policy
across the world33 as an outcome of New Public Management (NPM). NPM has shifted the focus
of management from public service to service delivery. Since the 1980s, privatization, market
mechanism, contestability in the delivery of public goods and services, deregulation, and
reinvention of the role of government were the keywords of NPM. The principles of NPM
encouraged the establishment of Public Private Partnerships (PPPs) as a new management tool.
Nowadays, PPP has become a desired tool for providing public services and developing society in
both developed and developing countries. At the most general level PPPs are generally recognized
as long-term cooperative institutional arrangements between public and private actors to achieve
various purposes. There is a wide range of PPPs with diverse features and involved in different
activities. However, very few people agree on what exactly a PPP is and what is its definition.
There is no precise and widely accepted definition of PPP and the concept of PPP is still contested.

3.1 Defining Public Private Partnership
There are extensive debates about the concept of PPP. In general, PPP is looked at as a governmental
service or private business venture, which is funded and operated through a partnership of the
government and one or more private sector company.
For instance, the World Bank PPP refers to arrangements, typically medium to long term, between the
public and private sectors whereby some of the services that fall under the responsibilities of the public
sector are provided by the private sector, with clear agreement on shared objectives for delivery of
public infrastructure and/or public services. In another definition, the World Bank and other Institutions
adopt a broader view to define PPP as a long-term contract between a private party and a government
entity, for providing a public asset or service, in which the private party bears significant risk and
management responsibility, and remuneration, is linked to performance34.
Whereas, the OECD defined PPPs as “an arrangement between the government and one or more
private partners (which may include the operators and the financers) according to which the private
partners deliver the service in such a manner that the service delivery objectives of the government are
aligned with the profit objectives of the private partners and where the effectiveness of the alignment
depends on a sufficient transfer of risk to the private partners” OECD 2008).
No matter the fact is, PPP is widely used for different purposes. However, there are divisions among
the scholars about the uses of PPP in practice. Some researchers focus on PPP as an inter-organizational
arrangement between different institutions in which PPP is used as a governance or management tool;
some concentrate on PPP as a development strategy; whereas some think it is a discursive term or a
‘language game’35.
33

Osborne, S.P., 2000, Public–Private Partnerships: Theory and Practice in International Perspective, Routledge: London, p.1
Public Private Partnership Guide, 2014
35
Nilufa Akhter Khanom, Conceptual Issues in Defining Public Private Partnerships (PPPs), International Review of Business
Research Papers Volume 6. Number 2. July 2010. p. 150.
34
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3.2 Forms of Public Private Partnership
There are several forms of PPPs, depending on the degree of private sector involvement. This is further
elaborated below36:
Build-Own-Maintain (BOM)

The private company designs, builds, and maintains the public
sector’s entity while retaining ownership. In this case, the
government leases the entity over the term of the agreement.

Build-Own-Operate (BOO)

The private company is in charge of financing, designing,
building, & operating the public entity’s project, while claiming
ownership. Therefore, the private company owns the project
and bears the commercial risk of operating the facility. There is
no transfer of the entity’s ownership to the public sector.

Build-Develop-Operate (BDO)

The private company designs, builds, renovates, modernizes,
and operates the public sector’s project for a specified period
(with no ownership). The private company bears the
commercial risk of operating the facility.

Design-Construct ManageFinance (DCMF)

The private company deals with the financing, the designing,
the building, and the management of the public entity’s project
for a fixed period (with no ownership). The project is then
handed back to the government.

Design-Build-Operate (DBO)

The private company handles the financing, designing, building,
and operating of the public entity’s project, while claiming
ownership of that entity. Therefore, the private company owns
the project and bears the commercial risk of operating the
facility.

Buy-Build-Operate (BBO)

The private company builds and operates the public sector’s
entity after gaining ownership of that entity. In this context, the
private company takes into charge rehabilitating or expanding
it, and improving the way it is operated.

Lease-Own-Operate (LOO)

The private company leases the public sector’s entity, buys it,
and operates it. There is no transfer of the entity’s ownership to
the public sector.

Lease-Develop-Operate (LDO)

The private company designs, builds, renovates, modernizes,
and operates the public asset for a specified period after leasing
it. The private company bears the commercial risk of operating
the facility.

Build-Operate-Transfer (BOT)

The private company assumes the responsibility of financing,
designing, building, and operating the public entity’s project for
a fixed period (with no ownership), and transfers it back to the
public sector. The private entity thus bears the commercial risk

36

NCPPP -Types of Public-Private Partnerships, U.S. Government Accounting Office -Public-Private Partnerships: Terms
Related to Building and Facility Partnerships, IMF –Public Private Partnerships
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of operating the facility. The transfer of ownership takes place
at a pre-set price, or at the then-prevailing market price.
Build-Own-Operate Transfer
(BOOT)

The private company finances, builds, and operates the public
entity’s project while claiming ownership of that entity for a
specific period, before transferring it back to the government.

Build-Lease-Operate Transfer
(BLOT)

The Build-Lease-Operate-Transfer contract is classified under
the category Enhanced Use Leasing (EUL), which also takes into
consideration other types of partnerships that include leasing,
such as the lease-develop-operate contract. The private
company designs and builds the public sector’s entity, leases it,
operates it for a fixed period, then transfers it back to the
government.

Build-Rent-Own Transfer (BROT)

The private company finances, builds, and operates the public
asset for a specific period before transferring it back to the
government. The private entity can, however, rent said asset
from the related public enterprise after the project is
successfully implemented.

Wrap-Around Addition (WAA)

The private entity renovates, modernizes, and expands the
public asset after buying or leasing it. The asset is not
necessarily transferred back to the government once the
project is achieved.

3.3 Defining PPPs in the TVET sector
In TVET, PPPs are important for the development of a high-quality vocational education and training,
since they foster regular communication between employers and TVET providers. Such communication
is critical in TVET practice because on one hand, it enables TVET providers to learn more about the skills
demanded by the employers, and on the other hand, it allows the employers to have an input in the
curricula of TVET, in addition, it gives them a recruiting tool to employ skilled workers.
As the influential Third International Congress on TVET in Shanghai, May 2012 concluded, “scaling up
existing models of TVET provision to include more young people and adults is not the solution to the
challenges facing skills development, but rather it also involves a paradigm shift that includes the active
involvement of relevant stakeholders such as industry” (Dunbar, 2013).
PPPs in TVET can be identified as “a formal relationship with shared responsibilities between public and
private sector actors in co-operation to achieve mutual goals that may take the form of a joint business
venture, a joint education and training agreement, or a social partnership structured around a social
agenda” (Kruss 2017).
A TVET system’s success in skills development is increasingly linked to the capacity of partnership with
external stakeholders such as governmental departments, industries, employer associations,
occupational bodies, and civil society (Lucci, 2012).
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According to UNESCO (2013), PPP is perceived as a mechanism to shift from a supply-driven to a supply
and demand-driven approach that is needed to address youth unemployment. While supply driven
training means producing skilled manpower needed for economic development without referring to
the employers’ needs. Demand driven is customized to respond directly to specific requirements of
employers’ needs in the labour market and usually leads to employment or self-employment.
The International Labour Organization (ILO, 2012a, 2012b) emphasized the leadership role of
employers and workers in developing and managing competency standards and monitoring
mechanisms in skills development within TVET systems (Kruss 2017).
In addition to the possible contribution in funding TVET, the private sector may be able to provide the
following in-kind contributions through partnership setting:
u Jobs skills needs assessment or market assessment, including capacity to train NGOs or other
actors to undertake such work
u Participation on alliance steering committee, secretariat or other intermediary.
u Involvement in curriculum and programme development
u Internships/apprenticeships
u Exposure of TVET technical staff to new technologies in labour market
u Mentoring/job shadowing/career advice
u Technology/equipment
u Classroom space/meeting space
u Staff time and expertise
u Management of public training institutes
u Business connections/networks
u Competition programme for entrepreneurs, business plans, or innovations
u Loan guarantee for entrepreneurs
u M&E systems or implementation
u Design or implementation of a social marketing campaign (to reach vulnerable/out of-school
groups, etc.)
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4. Legislation, Regulation and Policies of PPP in TVET
The country report issued by UNESCO reported that ‘there is no clear vision, structure or strategic plan
to guide the actions and decisions of the TVET system’; recently, however, a national strategy for TVET
has been published which may form a basis for improved collaboration between government
institutions and stronger partnerships with the private sector. It was foreseen that this strategy will serve
as the main national reference for institution-specific action plans that will include strong partnerships
with employers’ and workers’ organizations.

4.1 National Strategic Framework for TVET in Lebanon 2018–2022
The National Strategic framework for TVET released in June 2018 is based on four core areas:
•
review and update the available programmes and specialties in TVET;
•
review the academic and administrative structures of TVET;
•
provide and develop human, physical, and financial resources;
•
strengthen partnerships and cooperation in the field of TVET. Each core area is associated with
different projects and action plans.
Core Area 1: Review and Update the Available Programmes and Specialties in TVET
•
Organize fields, levels, and official diplomas in TVET;
•
Adopt a credit hour system for TVET programmes;
•
Create a comprehensive evaluation system;
•
Review and update offered programmes and specialties in TVET, including classifying and redistributing them among schools and institutes; and
•
Review and develop existing curricula to provide appropriate textbooks.
Core Area 2: Review Academic and Administrative Structures of TVET
•
Organize the Technical Educational Institute;
•
Re-classify schools, institutes, and distribution of specialties;
•
Modernize rules and regulations for TVET;
•
Organize educational, technical, and administrative functions for TVET;
•
Create an equivalence committee for TVET degrees;
•
Create a national body for quality assurance in TVET;
•
Activate the Supreme Council for TVET, which includes corresponding stakeholders (ministries,
industrial sector, business sector, etc.);
•
Organize and implement short term training programmes;
•
Implement joint projects and review the rules governing those projects;
•
Review licensing and auditing requirements for TVET institutions;
•
Modernize the management of educational affairs; and
•
Modernize rules and regulations for TVET official exams.
Core Area 3: Provide and Develop Human, Physical, and Financial Resources
• Provide competent human resources for TVET staff;
• Fill vacancies in the administrative and technical positions in the staffing of the Directorate
General of TVET;
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•
•
•
•

Restore and rehabilitate technical schools and institutes and provide them with necessary
equipment;
Train qualified TVET teachers;
Invest in available resources in TVET institutions and effectively allocate resources for the
purpose of education; and
Increase revenues and resources for TVET.

Core Area 4: Strengthen Partnerships and Cooperation in the Field of TVET
• Promote the participation of civil society and local authorities in supporting and financing TVET;
• Strengthen partnerships and programmes with the private sector;
• Implement bilateral and multilateral agreements and cooperation programmes on the local,
regional, and international levels; and
• Improve and enhance the image and status of TVET.
The TVET related legislative framework is undergoing upgrades according to the aforementioned
reform action plan. In August 2012, the Lebanese government issued decree #8590 focusing on the
fields, levels, and certificates of technical and vocational education and then approved in 2013. This
decree includes major modifications such as:
• The “Efficiency Level” that led to a CAP certificate is revoked.
• The complementary level is unchangeable.
• TS level changes from three years of education to two years, the LT Level from two years to
one year, and the LET level from two years to one year.
• Transfers from vocational and technical education to general higher education have started.
• The Meister degree is now part of the middle level of vocational education.
• The same enrolment conditions apply to the LP and BT levels. These conditions allow students
who failed the Brevet Certificate to join these two levels.
• Students who do not hold a Brevet Certificate can now obtain a new specific certificate called,
“Preparatory Technical Rehabilitation Certificate.”
The purpose of the new TVET framework is to better align with international best practices and create
flexible pathways between TVET and higher education. However, the TVET system remains isolated
from general and higher education. This decree has also separated the dual system* and the Meister
programme. This paradoxical situation results from the fact that pathways have been created onto
these programmes, but no loops have been created back into the traditional (technicien supérieur licence technique) levels of the TVET system for students who find the move too challenging. The decree
has reduced the number of years of training for the technicien supérieur and licence technique courses.
This reduction requires urgent programme restructuring.37

*

In 1994, the Ministry of Vocational and Technical Education (the VTE Ministry) signed a protocol of cooperation with the
German Government, represented by the GTZ (GesellschaftfuerTechnischeZusammenarbeit - German Agency for Technical
Cooperation), in order to introduce the DUAL training system into Lebanon. The first phase of the agreement was
implemented from the 1996/1997 academic year onwards in four training centers and covered two trades: industrial
engineering and automobile engineering. During the second phase, scheduled to start in 1999/2000, the DUAL system was
introduced into 10 centres and covered five different trades. This training was at the new vocational baccalaureate level.
37
European training Foundation, Torino Process 2014 Lebanon, p. 6.
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4.2 The Legal and Regulatory Base for Formal Apprenticeships/WBL in TVET
Work Based Learning (WBL) refers to the “learning that occurs when people do real work. This work
can be paid or unpaid, but it must be real work that leads to the production of real goods and
services.”38 WBL is often seen as a powerful vehicle for developing workplace skills and promoting
productivity of the labour force. However, there is a long tradition of skill development through
informal or traditional apprenticeships. Although reliable data is not available, informal apprenticeships
still represent the main training route for some sectors and occupations including crafts, construction,
retail, garment making and repair, and automobile maintenance. Typically, informal apprenticeships
take place entirely within the workplace and do not involve any complementary classroom-based
education or training. In addition to these informal arrangements, there are three types of formal
programmes. - Well-established programmes have a large number of participants and represent a large
share of the upper secondary initial vocational education and training system. These programmes have
a sound institutional base. - Long-established programmes are an integral part of the country’s
vocational education and training system, but tend to remain small, specifically in comparison to
institution-based vocational education and training. - Small pilot programmes tend to depend on
support from donor agencies for their continued existence and viability.
WBL in Lebanon goes under the TVET sector and combines classroom-based learning. WBL improves
the practical skills of TVET students and facilitates the transition from school to work for graduates.
TVET providers benefit from WBL by saving on equipment needed for the training process in their
campuses. The private sector benefits from WBL because employers can save money and time by
avoiding the costs of re-training employees. Employers can hire young people who are better trained,
have skills relevant for the needs of the labour market, and have prior work experience. However,
Lebanon (excluding the LP program dual system) lacks structured WBL schemes that provide a
framework with regulations regarding duration, content, roles, and responsibilities regarding firms and
supervisors, and monitoring schemes etc. The dual system’s main objective is to promote employability
in a changing workplace. This system understands that technological advancements and employees can
shape and change the workplace. Another objective is to create a willingness to learn and foster
personal development. In order for people to work in a knowledge society and deal with its future
challenges, they must be able to plan, carry out, and check their own work independently.

4.3 Quality assurance Policies of PPP in TVET including NQF and Accreditation
Currently, there is no National Qualifications Framework in place but it is under development.
According to the ILO National Strategic Framework 2018-2022, a National Qualification Framework
Group established a Lebanese NQF in 2011, which outlined 8 levels of qualifications. The NQF was
piloted but not nationally adapted.
Quality assurance despite their relative independence, however, private providers must still obtain
DGTVE accreditation before they can provide TVET services. Non-formal providers must be in a school
certified by the Government, and officially registered with the DGTVE. They must also have their
students sit for one official examination organized by the central administration at the end of each
academic year. Upon successful completion of the course, students are provided with a certificate from
the institution authenticated by the Directorate General.

38

European Training Foundation, Work Based Learning: A Handbook for Policy Makers and Social Partners in ETF Partner
Countries, 2014, p.3.
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The DGTVE is mandated to oversee the work of private institutes and schools. Once they receive
accreditation from the DGTVE, private schools are required to submit an annual report cover in general
activities and highlighting pending needs. Schools also draft their own qualitative and subjective selfevaluation on their pedagogical methods, which they attach to their annual reports. However, because
of staff shortages, the DGTVE has no follow-up mechanisms to assure the quality of private schools.
Both public and private TVET providers offer accelerated training courses ranging 3–9 months. Private
and non-governmental organizations are not bound by official curricula, and design their own courses
without supervision from the DGTVE. Students who complete such courses receive a certificate of
attendance from the DGTVE only if the school is officially recognized. Graduates of accelerated training
programmes offered by the NCVT receive certificates directly from the NCVT.
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5. The Nature and Extent of Public Private Partnerships (PPP) in TVET
5.1 Work Based Learning as an Example of PPP
Work Based Learning (WBL) refers to the “learning that occurs when people do real work. This work
can be paid or unpaid, but it must be real work that leads to the production of real goods and services”39
WBL is often seen as a powerful vehicle for developing workplace skills and promoting productivity of
the labour force. However, there is a long tradition of skill development through informal or traditional
apprenticeships. Although reliable data is not available, informal apprenticeships still represent the
main training route for some sectors and occupations including crafts, construction, retail, garment
making and repair, and automobile maintenance. Typically, informal apprenticeships take place entirely
within the workplace and do not involve any complementary classroom-based education or training. In
addition to these informal arrangements, there are three types of formal programmes:
u Well-established programmes have a large number of participants and represent a large share
of the upper secondary initial vocational education and training system. These programmes
have a sound institutional base.
u Long-established programmes are an integral part of the country’s vocational education and
training system, but tend to remain small, specifically in comparison to institution-based
vocational education and training.
u Small pilot programmes tend to depend on support from donor agencies for their continued
existence and viability.
WBL in Lebanon goes under the TVET sector and combines classroom-based learning. WBL improves the
practical skills of TVET students and facilitates the transition from school to work for graduates. TVET
providers benefit from WBL by saving on equipment needed for the training process in their campuses.
The private sector benefits from WBL because employers can save money and time by avoiding the costs
of re-training employees. Employers can hire young people who are better trained, have skills relevant
for the needs of the labour market, and have prior work experience. However, Lebanon (excluding the LP
program dual system) lacks structured WBL schemes that provide a framework with regulations regarding
duration, content, roles and responsibilities regarding firms and supervisors, and monitoring schemes etc.
The dual system’s main objective is to promote employability in a changing workplace. This system
understands that technological advancements and employees can shape and change the workplace.
Another objective is to create a willingness to learn and foster personal development.
In order for people to work in a knowledge society and deal with its future challenges, they must be
able to plan, carry out and check their own work independently. Vocational education through
apprenticeship orients toward this goal. Regular training complemented with additional qualifications
can support these apprenticeships and lead to further specializations after finishing these programmes.
Lebanon’s dual system consists of three years of study with the first year of practical training taking
place in a school setting. In the first year, the objective is to strengthen students’ theoretical and basic
skills. In the second and third years, student acquire theoretical knowledge at school and develop
workplace skills through practical experience at companies.
39

European Training Foundation, Work Based Learning: A Handbook for Policy Makers and Social Partners in ETF Partner
Countries, 2014, p.3.
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Table 4: Apprenticeship Schemes for LP Students (Dual System)
Year
Year 1
Summer 1
Year 2
Summer 2
Year 3
Total 3 years

Time at School
5 days/week
2 days / week
2 days / week

Time at Company
2 months
3 days / week
2 months
3 days / week

Total # of hours per year
1200
320
1200
320
1200
4,240

The LP Level (also known as the dual system/apprenticeship system) offers training for eight different
trades such as industrial electric, industrial mechanics, restaurant service, car mechanics, heating and
sanitary/plumbing, woodworking, production cook, metal construction, and maintenance. The Meister
Level offers training for three different trades only. Training at LP and Meister levels are only available
in a limited number of schools and institutes in the country. The “majority of dual system students
(69%) are employed in companies immediately after completing their studies and have the option to
pursue further studies in their field”40.
Similar to Lebanon’s broader VTE system, there are numerous challenges associated with
apprenticeship. It is difficult to keep teachers updated on new technological developments in their
fields.
Although training teachers is fundamental for equipping them with additional skills to provide settings
conducive to learning, this is largely absent. Companies lack qualified trainers who can create links
between theoretical education offered in VTE schools and practical training provided by firms. These
two key components of the apprenticeship system create serious gaps in the training provided.
Furthermore, Lebanese society has a negative view associated with VTE and there is a general lack of
awareness of the apprenticeship system, resulting in low participation rates. It is also common for
students to drop out of their apprenticeship program, especially during their first year. Limited career
guidance for students is one of the primary reasons for high dropout rates41. In some cases, students
opt not to return to school once they have started earning wages and employers like to retain students
who have not completed their studies because they can offer them lower wages. Another important
challenge is the relative low cost of employing foreign workers in Lebanese companies, which leads
employers to prefer and hire foreigners over Lebanese workers.

5.2 Types of Enterprises Participating in WBL Schemes
Most enterprises in Lebanon are private except for eight state-owned-enterprises. However, there are
only a few enterprises participating in WBL because such programmes are highly dependent on
personal relations. Lebanon lacks an institutional and systematized channel through which youth can
enter WBL. NGOs’ working on WBL have helped create local public-private partnerships (PPP) based on

40
41

GIZ-DSME-Lebanon (2010): Project Monitoring Report.
Barend Vlaardingerbroek, Neil Taylor and Tom Haig. “Student Transition to Vocational Education from Middle
Secondary School in Australia and Lebanon: An Exploratory Study.” Mediterranean Journal of Educational Studies, Vol.
14(1) 2009, pp. 91-107. See page 95: http://www.um.edu.mt/__data/assets/pdf_file/0009/77049/Med_Journal_09_Vlaardinger.pdf.
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mutual benefits between the different stakeholders in the TVET sector. There have been various
attempts to formalize the relationship between TVET institutes and private companies, but until this
date, there has been no clear memorandum issued. Nonetheless, employers understand the benefits
of WBL programmes especially if such initiatives reduce pre-employment training costs for employers.
In Lebanon, there are three different types of WBL programmes including internships, apprenticeships,
and alternance:
• Internship: There is no standard definition for what constitutes an internship. However, the
International Labour Organization (ILO) defines it as “short term work experience during which
the learner (intern) receives training and gains experience in a specific field or career area.
Internships vary in duration and can be paid and unpaid.”
•

Apprenticeship: Apprenticeship is a form of workplace learning, but not all forms of workplace
learning are apprenticeships. Apprenticeship means a systematic acquisition of complete skill
sets at the workplace, for a full occupation. Apprentices are “employees” who learn while they
work at the company. Learning experiences are complemented with school-based training and,
upon successful completion, certified with a valid certification42.

•

Alternance: Education and/or training combining periods in an educational institution or
training centre and in the workplace. The alternance scheme can take place on a weekly,
monthly, or yearly basis. Depending on the country and applicable status, participants may be
contractually linked to the employer and/or receive a remuneration43.

42

Report of the UNESCO-UNEVOC Virtual Conference, Delivering TVET through quality Apprenticeships, 15 -26 June 2015,
p.6.
43
CEDEFOP Luxembourg: Office for Official Publications of the European Communities, 2008, available online at:
http://www.cedefop.europa.eu/EN/Files/4064_en.pdf
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The table below summarizes the different types of apprenticeship schemes that exist in Lebanon.
Table 5: Different Types of Apprenticeship Schemes in Lebanon

WBL
Scheme
s

Duration

TVET or
University

Usually during the
summer for 1 month.
• Duration depends on
regulations of schools
and universities

•

2 months during the
summer (1st and 2nd
year)
nd
• 3 days/week the 2
and 3rd year

•

Internship

•

Apprenticeship

•

Alternance

•

Depends on regulations
of universities (newly
established)

•

•

University
TVET institute
(depends on
specializations)

Mainly LP level
students

University

Obligatory

•

•

•

Depends on
regulations of
schools or
universities

Yes

Yes

Person in Charge of
monitoring

Curriculum

Certificate

Mainly employees from
the enterprise
• In some cases students
are supervised by a
teacher (mainly
administrative reasons)

•

No defined
curriculum
• More regulations
and directives

•

Mainly employees from
the enterprise
• In some cases students
are supervised by a
teacher (mainly
administrative reasons)

•

•

•

Mainly employees from
the enterprise
• In some cases students
are supervised by a
teacher (mainly
administrative reasons)
•

•

Defined by
School

•

•

•

•

Certificate of
participation
issued by the
enterprise
Student has to
write & present a
report
Certificate of
participation
issued by the
enterprise
Students must
pass the second
year or take the
official final exams
Certificate of
participation
delivered by the
enterprise
Student has to
write and present
a report
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5.3 Resources Supporting and Improving Work-Based Learning Programmes, Including Apprenticeships
The private sector has made remarkable contributions in WBL: - Non-Profit NGOs Operating Private VTE
Schools: Charitable NGOs are the largest private sector player in VTE education. They operate either
private community centres or non-profit schools as social development and poverty reduction
measures. These NGOs are mostly community based, with strong regional and religious ties. They are
pioneers in this sector. They started working in this field before the government created DGTVE. Due
to the Syrian influx, international and domestic organizations are leveraging their capacities to target
Syrian refugees in Lebanon. These projects aim to reach vulnerable girls and boys and teach them soft
and hard skills in order to make them more employable. These programmes entail two types of TVET:
short-term courses that take 50-150 hours and medium-term courses that entail 250-350 hours.
However, on a national scale there is no homogenous curriculum that implementers can follow. - ForProfit Private VTE Schools: There are more than 300 schools some consist of a single classroom and a
few instructors. While larger private for-profit VTE schools are concentrated around the major cities
and centres of population and offer highly competitive education. - Private General Education Schools:
These institutions play an important role as potential suppliers of the VTE stream; however, they have
not shown interest in identifying and resolving strategic priorities within the education system. These
private schools now have technical schools for their students that do not show promising academic
achievements.
International stakeholders also contribute to the strengthening of the TVET system in Lebanon by
prioritizing apprenticeship and WBL. These stakeholders include: The European Union, the European
Training Foundation, the International Organization of La Francophonie, UNESCO, UNICEF,
International Labour Organization, IECD (Institut Européen de Coopération et de Développement), AFD
(Agence Française de Développement), and GIZ (Deutsche Gesellschaft Internationale Zusammenarbeit
- German association for International Cooperation).
The benefits of apprenticeship and WBL help promote growth and ease the transition from full-time
education to work for young people. However, in Lebanon there is no clear structure for apprenticeship
and WBL.
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6. Challenges and Constrains in Implementing PPP in TVET
6.1 SWOT analysis of PPP implementation in TVET
6.1.1 Strengths
Apprenticeship and work-based learning schemes in Lebanon include:
u A legal base for implementing apprenticeship training and other work-based training is
available “although not sufficient” through: - Decree No. 11019, October 7th 1968: Organizes
training contracts in commercial, industrial, vocational or professional sectors, which do not
cover all aspects related to apprenticeship, but provide some rules for work-based learning in
companies including: duration, qualifications, work experience, workplace conditions, and
training termination cases. - Decree No. 1384, October 4th 1999: Mandates the General
Directorate of Technical and Vocational Education Training (TVET) as the main provider of
vocational training in Lebanon and implementer of the Dual System - apprenticeship-training
programs for youth in Lebanon. It is important to note that cooperation with GIZ (known as
GTZ at the time) on this issue stated in 1995.
u Lebanese accept the “German model” also known as the Dual System for TVET because they
appreciate German products and respect the evolution of the German educational system.

6.1.2 Weaknesses
Apprenticeship and other work-based training schemes include:
u Insufficient legal frameworks for apprenticeship training, since the law does not cover
apprentice rights for social security and health insurance.
u Weak involvement of employers in the apprenticeship training programs specifically in
identifying training needs, designing programs, selecting apprentices, and evaluating trainees’
progress and skills acquired during the on-the-job trainings.
u International and domestic NGOs mainly finance apprenticeship and other work-based
trainings.
u No criteria available for selecting workplaces appropriate for implementing apprenticeship
training and other types of work-based training.
u Training of apprentices in companies particularly in SMEs takes place according to the daily
tasks, which does not necessarily meet the learning objectives of the training programs.
u Absence of TVET tracer studies for apprenticeship scheme graduates.
u Weak employment services for graduates of apprenticeship and other work-based training
programs.
u No official training and certification for company trainers or technicians that train apprentices
in companies.

6.1.3 Opportunities
Increasing and improving apprenticeship and other work-based trainings include:
u Initiatives led by both international and domestic NGOs can help lead the way for regulating
apprenticeship schemes on a national level.
u The importance given to TVET and WBL in the past three years.
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6.1.4 Threats/Barriers
Increasing and improving apprenticeship and other work-based trainings include:
u Negative attitudes of students and parents towards TVET including apprenticeship and other
work-based trainings.
u Insufficient financial resources for increasing and improving apprenticeship and other work
based training schemes.
u Lack of private sector capacity to participate effectively in planning, designing, and
implementing TVET in Lebanon.
u Inadequate facilities for conducting work-based training.
u Unwillingness of some companies to cooperate in implementing work-based trainings.
u Lebanon’s economy mostly depends on small and micro enterprises.
u Insufficient training places for apprenticeship and other work-based training.

6.2 The underdeveloped Role of Employee Organizations
Employers and employee organizations are not yet active partners in the development of economic
and educational policies with lifelong training components. However, some initiatives developed by
employee’s organizations are worth highlighting:
u The Association of Lebanese Industrialists (ALI) houses the largest industries in Lebanon, with
about 1200 members that represent the majority of the country’s industrial production and
industrial exports with the exception of gold and gems. The association is directly involved with
VTE as the main employer of graduates specializing in the industrial sector. ALI cooperates with
DGTVE and other institutions in order to improve system responsiveness and meet the needs
of the industry in education, training, and re-training.
u Specialized Industry Syndicates group industrial sectors and sub-sectors such as agro-food
industries, plastic, paper and packaging, stone and cement construction products, civil-works
contractors, wooden furniture, printing, clothing, chemicals, tanneries, leather goods, paints,
and alcoholic beverages. All of these syndicates are somewhat involved with VTE depending on
their needs. The Agro-food industries syndicate is pro-active in translating needs into action; it
has established a public-private partnership for the first food technician’s school in the Bekaa
Valley. This project has not started due to institutional and political roadblocks within the
Ministry of Education and Higher Education (MEHE).
u Chambers of Commerce, Industry, and Agriculture (CCIA): The regional chambers of commerce
(Beirut and Mount Lebanon, North, South, and Bekaa Valley) as well as their head office in Beirut
combine up to 50,000 active companies in trade, services, finance, as well as industrialists and
agricultural producers. The chambers cater to the immediate needs of their members, and as such
have been organizing and offering training courses, and continuous education on commercial
practice, auditing, taxation, and business practices through private sector service providers.
u Professional groups in Lebanon are self-organized, operate as sovereign entities, and represent the
interests of their members. The main professions are engineers, physicians, pharmacists, nursing,
optometrists, dentists, and topographers. These groups strive to provide the required linkages between
their needs and technical support staff. However, some of these efforts have been unsuccessful because
of the imbalance between the attainments of the required support staff in relation to the professionals.
u Labour Unions are organized for employment or working sectors. They belong to the General
Federation of Labourers whose main efforts in recent years have focused on defending the
basic rights of their membership particularly with regard to benefits and salaries. Labour unions
do not contribute to the development of market skills – demand equation.
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6.3 Weak Labour market information and Advice to Students and Employer
Lebanon has no established labour market information system. No official labour market needs
analyses have been carried out for several years; the last one dates back to 2004. In recent years, the
ILO has supported the National Employment Office (NEO) in setting up a labour market information
system. For example, in 2011, the NEO conducted a study entitled Employment needs assessment for
the hospitality sector: hotels and restaurants in Lebanon. With the help of the ILO, it surveyed more
than 600 enterprises, hotels and restaurants employing over 13 000 workers across Lebanon. The
sector was selected because of its pivotal role in economic growth and job creation in Lebanon. The
ILO is also supporting the CAS in conducting a labour force survey that should be completed in 2015.
Lebanon has not conducted a census for many years so the labour force survey will be based on
household surveys. The Chambers of Commerce, Industry and Agriculture also carry out specific sector
surveys. However, the mechanism for transferring this information to the education and training
system is extremely limited. There is no structured and consolidated mechanism for skills matching and
anticipation. The limited dialogue with social partners and the business sector in particular remains a
key problem in defining and implementing effective measures to address skills development and
especially skills mismatch.

6.4 Underdeveloped Funding Mechanisms including for PPP and WBL
Financing of WBL is a core issue for guaranteeing the sustainability of leveraging youth capacities. Most
TVET students come from poor or underprivileged areas and there is no financial support allocated
specifically for WBL schemes in Lebanon that includes accommodation, transportation, and insurance.
Instead, donors through INGOs and NGOs provide apprentices “stipends.” Stipends are economic
incentives that help cover the apprentices’ expenses during their training.
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7. Local Practices
As a means for validating the collected data related to the report, WARD approached some key
informants that are considered as fundamental players in the TVET sector such as FAO and ILO. The
questions focused on:
u the schemes of PPP followed under their ongoing projects in the country;
u the implementing mechanism of “On the Job Training” and how it can be adapted to the local
context;
u the relationship between them and the involved ministries;
u the type of offered support to ministries involved in TVET;
u added value of partnering with governmental bodies for implementing TVET.
Dr. Mohammad Abou Haidar, advisor of H.E General Director of TVET, confirmed that “unfortunately,
until this moment, there is no win-win situation between the TVET and the labour market; it is due to
the lack of a comprehensive study that scrutinizes the real needs in the market”.
He added “Objectively speaking there is minor collaboration, if not to say absent, with the National
Employment Office (NEO) and the private sector”. He mentioned that there are some initiatives to
approach the key stakeholders in the market for identifying their needs in order to match them with
the skills needed, but these are still modest.
In this regard, the Higher council of Vocational Education Training is very important and should be
activated, this needs legal procedures.
FAO, represented by Mrs. Abir Abulkhoudoud confirmed that the organization has non-formal training
with the private sector and involved NGOs, whereas, the On-the-Job-Training is still in its planning
phase. The OJT methodology has been set in partnership with ILO and will be tested at the Ministry of
Agriculture schools with AVSI and WARD. This leads to say that the FAO has established a joint
framework with specific action plan to be followed by MEHE, MOSA, MoL, ILO and UNICEF. Additional
support has been offered to MOA through the implementation of “Upgrading the Agriculture Education
System in Lebanon - OSRO/LEB/601/NET” that aims at enhancing employability of young Lebanese and
displaced Syrians and other refugees in Lebanon by giving them the opportunity to acquire the
necessary technical skills to access improved career opportunities in agriculture and agribusiness in
Lebanon or in Syria upon their return, accordingly. The longterm objective of the project is to enhance
the efficiency and quality of the agriculture education system in Lebanon to reach and support more
young people. The project focuses on agricultural areas in Lebanon and seeks to reach 525 students,
ages 15-20, for enrolment in the 3-year agricultural programme (the formal education). It is also
targeting 1848 students, ages 14-25, for enrolment to the short-term vocational training courses (the
non-formal education); and 100 teachers for refresher training courses for agricultural technical and
capacity building for revising and implementing the new curriculum that provide Competency-Based
Training (CBT) and promotes decent work. In a nutshell, the added value of having similar initiatives
with the local governmental bodies might be retrieved to guaranteeing the sustainability of the
project’s activities, assuring the conformity of such activities with the NQF, confirming that the acquired
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skills are certified; reassuring that the national regulations and laws are modified in conformity with
labour market and TVET requirements and above all youth protection policies are formulated.
Serajul Islam, Skills Development Officer, at the ILO Regional office for Arab States, says that the
organization does not embed PPP component in its project. Regardless of this situation, ILO is trying to
engage the private sectors with the MOA by signing an agreement to implement the OJT programmes
in the agriculture sector. In this process, the MOA will provide some incentives to the trainees and the
private sector will offer their facilities for work-based learning. According to ILO there are different
types of OJT programmes that are implemented globally, namely: Apprenticeships, traineeship,
internships etc. The ILO is working on the agenda to identify a suitable approach OJT/WBL for the
agriculture sector of Lebanon. However, globally, the apprenticeship is the best approach of WBL,
which is in line with the ILO Quality Apprenticeship approach. For this to happen, every country has to
mobilize the private sectors to come forward to support the OJT. The ILO is working with the MoA for
piloting the OJT programme. The ILO would propose a suitable approach of OJT based on the Post-OJT
evaluation outcomes. Concerning the relation with different ministries engaged in TVET, ILO
representative considers that National Strategic Framework (NSF) for TVET in Lebanon brings most of
the relevant ministries in a common platform to deliver quality assured demand-driven TVET
programmes. The mentioned ministries are also part of the NSF. However, like other countries,
Lebanon needs a common platform that would coordinate across the ministries and department to
strengthen the relationship and the development and delivery of nationally recognized TVET
programmes, including assessment and certification process. Until then, the observer cannot deny that
the ILO is highly contributing to the sector when it comes to:
u skills anticipation;
u curriculum development;
u training of trainers and managers;
u implementing OJT on pilot basis;
u establishment of Skills Sector Council; and
u conducting training on entrepreneurship etc.
This support leads to talk about good practices such as:
u skills anticipation survey of industry sectors,
u applying DACUM approach to develop curriculum;
u introducing Competency-Based approach;
u WBL programmes.
Finally, despite of all the remarkable achievements one cannot deny the presence of several challenges
related to:
u the lack of response from the private sectors;
u lack of employment opportunities;
u lack of government ownership;
u absence of quality assurance system;
u absence of national qualification system;
u social image of TVET; and, above all,
u the lack of financing TVET.
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8. Regional Practices
Arab Labour Organization (ALO)
According to the Arab strategy for TVET, issued by the Arab Labour Organization in 2010, one of the
weaknesses in the Technical Vocational Education and Training system, is “the weakness of the
mechanisms for monitoring, evaluating, and accrediting institutions, programmes and qualifications
that reflect negatively on the quality of outputs and results”, since there is an almost complete lack of
indicators to measure performance. That is because these indicators do not exceed the quantitative
aspects, such as capacity, records and the number of graduates. As for the qualitative indicators, the
vocabulary of social and economic returns from training is completely absent. Faced with this shortage,
several groups and organizations, both internal and external, followed the recommendations on
creating indicators that are compatible with the sector’s status and the needs of the Arab market; for
example, the call contained in the concluding report of a national workshop to “adopt and develop
labour market indicators and TVET indicators, and to concentrate the sources of the necessary data
obtained in its own account”44 . However, the absence of initiatives on a regional level does not negate
the existence of Arab initiatives on the national level, including, but not limited to:

The Experience of the Gulf Cooperation Council (GCC)
Being aware of the importance of the technical education sector, and its role in meeting the needs of
the Gulf market and requirements of development, a labour group was formed of experts from the GCC
countries. Based on their observation and diagnosis of the situation of this sector in the Gulf countries
and the future challenges they face, the GCC introduced a technical and education strategy45 aimed at
“actively contributing towards restoring the balance of the social and economic development process
in general, and restoring balance to the labour market in the GCC in particular”. This strategy confirmed
in many locations “the importance of developing continuous evaluation systems,” the “development
of information and communication networks, databases for technical education” and “building a
system to support decision-making, using modern techniques to support decision-making on all levels
and areas”. In this framework, a number of indicators were suggested for monitoring the performance
of the technical education system, related to the preparation of the required staff and skills,
employment, equal opportunities, investment and the effectiveness of technical education institutions.
These indicators include, for example:
• Employer’s satisfaction regarding the suitability of graduate skills acquired for labour market
requirements;
• Harmonization of technical education skills levels, the levels required by the industry in the
short term, and likewise, the global standard for long-term skills levels;
• Improvement of the career opportunities for graduates of technical education, and its viability
for technical employment;
• Existence of a uniform system for recognizing the qualifications of graduates in technical
education institutions;
• Success of learning programmes providing graduates with general skills, shared among a wide
range of industrial sectors, in addition to specialized skills;

44
45

Arab Labour Organization et al. 2012 (reference in Arabic).
GCC Action Team Assigned by the Deans and Directors of the GCC states 2003 (reference in Arabic)
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•

•
•
•
•

Removal of barriers preventing enrolment in technical education, for those who wish to enroll
in its institutions, and the use of modern technical means in delivering technical education to
those who desire it;
The interest of private sector institutions in investing in the field of technical education;
Exploiting the capacity of technical education institutions to their maximum potential;
The efficacy of the educational process and its effectiveness;
Efficient and effective management of technical education institutions. By monitoring the TVET
sector indicators in Arab and international databases, it becomes clear that such indicators
often concentrate too heavily on pre-university or university education indicators. This is the
case with the UNESCO data, in which attention is focused, in particular, on the dimensions
related to enrolment and expenditure.

On the other hand, a large gap is noticeable between the sector’s situation in developed countries and
its situation in the Arab region. What has emerged in recent years from initiatives (orientations, policies,
strategies and references) in a number of Arab countries, such as Jordan, the Gulf countries and Egypt,
however, are signs of positive change, but they require investment in order to enhance the status of
TVET education and training, thereby becoming a key contributor to the effort to develop and access
the knowledge economy. These initiatives and strategies, although important, still falter in their
implementation, just as many planned indicators are unable to find a way towards actual application.
This increases the importance of finding functioning and applicable indicators to measure the
effectiveness of the TVET system, in light of technical developments in connection with labour market
needs and its new orientations towards the abstract nature of production paths on the one hand, and
the cognitive nature of career paths on the other. This was confirmed by the European Training
Foundation report, which considered the lack of assessment and follow-up systems a fundamental
constraint, preventing active labour market programmes from being effective.46

46

European Training Foundation 2015 (reference in Arabic)
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9. Recommendations and Conclusions

u

Develop a legal framework for vocational training to cover:
•
Change apprentice status to worker and not trainee in order to get all workers’ rights such as
social security, health care, insurance, leave, etc.
•
All parties including employers, training providers, and apprentices must abide and fulfil the
conditions of the training contracts.
•
Remuneration for apprentices must be a percentage of skilled workers’ wages.
•
TVET providers who apply apprenticeship or work-based training must help identify company
training programs and not only VTC.

u

Establish marketing and employment units within training institutions for:
•
Market apprenticeship and other work-based training schemes among enterprises in the
labour market specifically medium and large enterprises.
•
Assist apprentices in finding jobs in the private sector after graduation.

u

Develop and apply criteria for selecting companies that will implement apprenticeship trainings and
ensure its adequateness.

u

Strengthen partnerships with companies in order to plan, implement, and evaluate apprenticeship
and other work-based trainings.

u

Expand the use of work-based methods to provide more trainings and work experience
opportunities for recent graduates of universities and community colleges.

u

Increase apprenticeship training schemes to include trainings for the technician level besides the
currently offered occupational levels (semi-skilled, skilled, and artisans).

u

Open channels between different TVET levels and systems and allow for upward mobility of
apprentices according to specific criteria.
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)Annex 1. Decree 5768 (23-12-1960
ﻣﺮﺳﻮم رﻗﻢ 5768
ﺻﺎدر ﻓﻲ  23ﻛﺎﻧﻮن اﻷول 1960
ﺗﺤﺪﯾﺪ اﻋﻤﺎل اﻟﺪواﺋﺮ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ واﻧﺸﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ*
ﻣﻌﺪل ﺑﻤﻮﺟﺐ :اﻟﻤﺮﺳﻮم رﻗﻢ  16980ﺗﺎرﯾﺦ 1964/07/27

إن رﺋﯿﺲ اﻟﺠﻤﮭﻮرﯾﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﺪﺳﺘﻮر اﻟﻠﺒﻨﺎﻧﻲ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  2869ﺗﺎرﯾﺦ  1959/12/16اﻟﻤﺘﻌﻠﻖ ﺑﺘﻨﻈﯿﻢ وزارة اﻟﺘﺮﺑﯿﺔ اﻟﻮطﻨﯿﺔ واﻟﻔﻨﻮن اﻟﺠﻤﯿﻠﺔ وﻻ ﺳﯿﻤﺎ
اﻟﻤﺎدة  15ﻣﻨﮫ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم اﻻﺷﺘﺮاﻋﻲ رﻗﻢ  111ﺗﺎرﯾﺦ  1959/6/12ﻻ ﺳﯿﻤﺎ اﻟﻤﺎدﺗﯿﻦ اﻟﺜﺎﻧﯿﺔ واﻟﺮاﺑﻌﺔ ﻣﻨﮫ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم اﻻﺷﺘﺮاﻋﻲ رﻗﻢ  112ﺗﺎرﯾﺦ  1959/6/12ﻻ ﺳﯿﻤﺎ اﻟﻔﻘﺮة اﻟﺜﺎﻧﯿﺔ ﻣﻦ اﻟﻤﺎدة اﻟﺮاﺑﻌﺔ ﻣﻨﮫ:
اﻟﻤﻮاد  1اﻟﻰ 6
اﻟﻐﻲ ﻧﺺ اﻟﻤﻮاد ﻣﻦ  1اﻟﻰ  6ﺑﻤﻮﺟﺐ اﻟﻤﻮاد ﻣﻦ  1اﻟﻰ  6ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  16980ﺗﺎرﯾﺦ . 1964/7/27
اﻟﻤﺎدة 7
أوﻻ  :ﯾﻨﺸﺄ ﻟﺪى وزارة اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻣﺠﻠﺲ اﺳﺘﺸﺎري ﯾﺪﻋﻰ "اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ" ﻣﮭﻤﺘﮫ
اﺑﺪاء اﻟﺮأي ﻓﻲ:
• ﻣﺸﺎرﯾﻊ اﻟﻘﻮاﻧﯿﻦ واﻟﻤﺮاﺳﯿﻢ اﻟﺘﻨﻈﯿﻤﯿﺔ اﻟﻤﺘﻌﻠﻘﺔ ﺑﺎﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
• ﻣﺸﺮوع ﻣﻮازﻧﺔ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺴﻨﻮي.
• ﻣﺸﺎرﯾﻊ ﻣﺮاﺳﯿﻢ اﺣﺪاث ﻣﺪارس ﻣﮭﻨﯿﺔ رﺳﻤﯿﺔ ﺟﺪﯾﺪة ﺗﺎﺑﻌﺔ ﻟﻺدارات واﻟﻤﺆﺳﺴﺎت اﻟﻌﺎﻣﺔ.
• ﻣﺸﺎرﯾﻊ ﻣﺮاﺳﯿﻢ اﻟﺘﺮﺧﯿﺺ ﺑﻔﺘﺢ ﻣﺪارس ﻣﮭﻨﯿﺔ ﺧﺎﺻﺔ.
• اﻟﺘﻘﺎرﯾﺮ اﻟﺴﻨﻮﯾﺔ اﻟﺘﻲ ﯾﻀﻌﮭﺎ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
• ﺳﺎﺋﺮ اﻟﻘﻀﺎﯾﺎ اﻟﺘﻲ ﯾﻌﺮﺿﮭﺎ ﻋﻠﯿﮫ اﻟﻮزﯾﺮ.
اﺿﯿﻒ اﻟﻨﺺ اﻟﺘﺎﻟﻲ اﻟﻰ اﻟﻔﻘﺮة"اوﻻ" ﻣﻦ اﻟﻤﺎدة  7ﺑﻤﻮﺟﺐ اﻟﻤﺎدة  22ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  16980ﺗﺎرﯾﺦ 1964/7/27
ﯾﻨﺘﺨﺐ اﻟﻤﺠﻠﺲ ﻣﻦ ﺑﯿﻦ أﻋﻀﺎﺋﮫ ﺑﻄﺮﯾﻘﺔ اﻻﻗﺘﺮاع اﻟﺴﺮي ﻧﺎﺋﺒﺎ ﻟﻠﺮﺋﯿﺲ ﯾﺆﻣﻦ اﻋﻤﺎل اﻟﺮﺋﯿﺲ ﻓﻲ ﺣﺎل ﻏﯿﺎﺑﮫ.
ﺛﺎﻧﯿًﺎ :ﯾﻘﺘﺮح اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻋﻠﻰ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻣﻨﮭﺠﺎ ً طﻮﯾﻞ اﻷﻣﺪ ﻟﺘﻄﻮﯾﺮ واﻧﻤﺎء وﺗﻌﻤﯿﻢ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ
واﻟﺘﻘﻨﻲ ﻓﻲ ﻟﺒﻨﺎن.
ﺛﺎﻟﺜًﺎ :ﯾﺘﺄﻟﻒ اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻣﻦ:
• وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ او ﻣﻦ ﯾﻨﺘﺪﺑﮫ :رﺋﯿﺴﺎ
• ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻣﻘﺮرا
• أﺣﺪ ﻋﺸﺮ ﻋﻀﻮا ﯾﺠﺮي اﺧﺘﯿﺎرھﻢ ﻋﻠﻰ اﻟﻮﺟﮫ اﻟﺘﺎﻟﻲ:

اﻟﻌﺪد
4
4
1
1
1
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اﻟﺼﻔﺔ
ﯾﻤﺜﻠﻮن اﻻدارات واﻟﻤﺆﺳﺴﺎت اﻟﻌﺎﻣﺔ
ﯾﻤﺜﻠﻮن اﻟﮭﯿﺌﺎت واﻟﺠﻤﻌﯿﺎت اﻟﻨﻘﺎﺑﯿﺔ اﻟﺘﻲ ﻟﮭﺎ ﻋﻼﻗﺔ ﺑﺎﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ
ﻣﺪﯾﺮ اﺣﺪى اﻟﻤﺪارس اﻟﻤﮭﻨﯿﺔ اﻟﺮﺳﻤﯿﺔ
ﻣﺪﯾﺮ اﺣﺪى اﻟﻤﺪارس اﻟﻤﮭﻨﯿﺔ اﻟﺨﺎﺻﺔ
ﻣﻤﺜﻞ ﻋﻦ اﻟﻠﺠﺎن اﻟﻔﻨﯿﺔ اﻻﺳﺘﺸﺎرﯾﺔ اﻟﻤﻨﺼﻮص ﻋﻠﯿﮭﺎ ﻓﻲ اﻟﻤﺎدة اﻟﺜﺎﻣﻨﺔ ﻣﻦ ھﺬا اﻟﻤﺮﺳﻮم
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راﺑ ًﻌﺎ :ﯾﻌﯿﻦ اﻋﻀﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﺑﻤﺮﺳﻮم ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻟﻤﺪة ﺳﻨﺘﯿﻦ ،ﻗﺎﺑﻠﺔ اﻟﺘﺠﺪﯾﺪ.
ﯾﻘﺘﺮح اﻟﻮزﯾﺮ اﻻﺳﻤﺎء ﻣﻦ أﺻﻞ ﻟﻮاﺋﺢ ﺗﺮﺷﯿﺢ ﯾﻄﻠﺒﮭﺎ ﻣﻦ اﻻدارات واﻟﮭﯿﺌﺎت واﻟﺠﻤﺎﻋﺎت اﻟﻤﻌﻨﯿﺔ واذا ﺗﻌﺬر
اﻟﺤﺼﻮل ﻋﻠﻰ اﻟﻠﻮاﺋﺢ ﯾﻌﻮد اﻻﺧﺘﯿﺎر ﻟﻠﻮزﯾﺮ
ﻻ ﯾﺘﻘﺎﺿﻰ رﺋﯿﺲ واﻋﻀﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ أي ﺗﻌﻮﯾﺾ ﺣﻀﻮر.
ﺴﺎ :ﺗﺴﻘﻂ ﺣﻜﻤﺎ وﻻﯾﺔ اﻟﻌﻀﻮ اﻟﺬي ﯾﻔﻘﺪ اﻟﺼﻔﺔ اﻟﺘﻲ دﻋﺖ اﻟﻰ ﺗﻌﯿﯿﻨﮫ ﻓﻲ اﻟﻤﺠﻠﺲ ،وﯾﻤﻜﻦ ﺑﻤﺮﺳﻮم ان ﯾﻌﻔﻰ ﻣﻦ
ﺧﺎﻣ ً
ﻣﮭﺎﻣﮫ اﻟﻌﻀﻮ اﻟﺬي ﯾﺘﻐﯿﺐ ﺑﺪون ﻋﺬر ﻣﺸﺮوع ﺛﻼث ﻣﺮات ﻣﺘﻮاﻟﯿﺔ ﻋﻦ اﺟﺘﻤﺎﻋﺎت اﻟﻤﺠﻠﺲ.
ﯾﻜﻤﻞ اﻟﻌﻀﻮ اﻟﺨﻠﻒ اﻟﻤﺪة اﻟﻤﺘﺒﻘﯿﺔ ﻣﻦ وﻻﯾﺔ اﻟﺴﻠﻒ.
ﺳﺎدﺳﺎ :ﯾﻌﻘﺪ اﻟﻤﺠﻠﺲ دورﺗﯿﻦ ﻛﻞ ﺳﻨﺔ ﻋﻠﻰ اﻻﻗﻞ وﯾﺤﻖ ﻟﺮﺋﯿﺴﮫ دﻋﻮﺗﮫ ﻟﻼﺟﺘﻤﺎع اﺳﺘﺜﻨﺎﺋﯿﺎ ﻛﻠﻤﺎ اﻗﺘﻀﺖ اﻟﺤﺎﺟﺔ.
ﺳﺎﺑ ًﻌﺎ :ﺗﺆﺧﺬ اﻟﻤﻘﺮرات ﺑﺄﻛﺜﺮﯾﺔ اﺻﻮات اﻟﺤﺎﺿﺮﯾﻦ ﻋﻠﻰ ان ﯾﻔﻮق ﻋﺪدھﻢ ﻧﺼﻒ ﻋﺪد اﻻﻋﻀﺎء اﻟﻤﻌﯿﻨﯿﻦ ،وﻓﻲ ﺣﺎل
ﺗﻌﺎدل اﻻﺻﻮات ﯾﻌﺘﺒﺮ ﺻﻮت اﻟﺮﺋﯿﺲ ﻣﺮﺟﺤﺎ ،وﺗﻌﺘﺒﺮ ھﺬه اﻟﻤﻘﺮرات ﺑﻤﺜﺎﺑﺔ ﺗﻮﺻﯿﺎت ﻟﻮزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
ﺛﺎﻣﻨﺎ :ﯾﻀﻊ اﻟﻤﺠﻠﺲ ﻧﻈﺎﻣﮫ اﻟﺪاﺧﻠﻲ.
ﺗﺎﺳﻌﺎ :ﺗﺆﻣﻦ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ أﻋﻤﺎل أﻣﺎﻧﺔ اﻟﺴﺮ ﻟﻠﻤﺠﻠﺲ .
اﻟﻤﺎدة 8
ﯾﻤﻜﻦ ان ﺗﻨﺸﺄ ﻟﺪى اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ،ﺑﻨﺎء ﻋﻠﻰ ﺗﻮﺻﯿﺔ ﻣﻦ اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﺠﺎن ﻓﻨﯿﺔ اﺳﺘﺸﺎرﯾﺔ
ﺗﺨﺘﺺ ﻛﻞ ﻣﻨﮭﺎ:
• ﺑﻤﮭﻨﺔ ﻣﻌﯿﻨﺔ.
• أو ﺑﻤﺠﻤﻮﻋﺔ ﻣﻦ اﻟﻤﮭﻦ.
• أو ﺑﺄﺣﺪ ﺣﻘﻮل اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
ﯾﻌﯿﻦ أﻋﻀﺎء ھﺬه اﻟﻠﺠﺎن وﺗﺤﺪد ﻣﮭﺎم ﻛﻞ ﻣﻨﮭﺎ ﺑﻘﺮار ﻣﻦ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة 9
ﯾﻨﺸﺮ وﯾﺒﻠﻎ ھﺬا اﻟﻤﺮﺳﻮم ﺣﯿﺚ ﺗﺪﻋﻮ اﻟﺤﺎﺟﺔ.

اﻟﺬوق ﻓﻲ  23ﻛﺎﻧﻮن اﻻول ﺳﻨﺔ 1960
اﻻﻣﻀﺎء :ﻓﺆاد ﺷﮭﺎب
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ﻣﺮﺳﻮم رﻗﻢ 2271
ﺻﺎدر ﻓﻲ 2000/01/25
ﺗﻌﯿﯿﻦ اﻋﻀﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻓﻲ وزارة اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ

ان رﺋﯿﺲ اﻟﺠﻤﮭﻮرﯾﺔ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﺪﺳﺘﻮر،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم اﻻﺷﺘﺮاﻋﻲ رﻗﻢ  112ﺗﺎرﯾﺦ ) 1959/6/12ﻧﻈﺎم اﻟﻤﻮظﻔﯿﻦ( وﺗﻌﺪﯾﻼﺗﮫ ﻻ ﺳﯿﻤﺎ اﻟﻔﻘﺮة اﻟﺜﺎﻧﯿﺔ ﻣﻦ
اﻟﻤﺎدة اﻟﺮاﺑﻌﺔ ﻣﻨﮫ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻘﺎﻧﻮن رﻗﻢ  211ﺗﺎرﯾﺦ ) 1993/4/2اﺣﺪاث وزارة اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  8349ﺗﺎرﯾﺦ ) 1996/5/2ﺗﻨﻈﯿﻢ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  5768ﺗﺎرﯾﺦ  "1960/12/23ﺗﺤﺪﯾﺪ اﻋﻤﺎل اﻟﺪواﺋﺮ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ
)واﻧﺸﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(،
وﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ،
ﺑﻌﺪ اﺳﺘﻄﻼع رأي ھﯿﺌﺔ ﻣﺠﻠﺲ اﻟﺨﺪﻣﺔ اﻟﻤﺪﻧﯿﺔ ﺑﻜﺘﺎﺑﮭﺎ رﻗﻢ  5687ﺗﺎرﯾﺦ  14ﻛﺎﻧﻮن اﻻول  ،1999ﯾﺮﺳﻢ ﻣﺎ ﯾﺄﺗﻲ:
اﻟﻤﺎدة اﻻوﻟﻰ
ﯾﻌﯿﻦ اﻋﻀﺎء اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻣﻦ:
وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ او ﻣﻦ ﯾﻨﺘﺪﺑﮫ )رﺋﯿﺴﺎ(
اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ )ﻋﻀﻮا ﻣﻘﺮرا(
رﺋﯿﺲ اﻟﻤﺮﻛﺰ اﻟﺘﺮﺑﻮي ﻟﻠﺒﺤﻮث واﻻﻧﻤﺎء او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
ﻣﺪﯾﺮ ﻋﺎم اﻟﻤﺆﺳﺴﺔ اﻟﻮطﻨﯿﺔ ﻟﻼﺳﺘﺨﺪام او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
ﻣﺪﯾﺮ ﻋﺎم وزارة اﻟﺼﻨﺎﻋﺔ او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
ﻣﺪﯾﺮ ﻋﺎم اﻟﺼﺤﺔ اﻟﻌﺎﻣﺔ او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
رﺋﯿﺲ ﺟﻤﻌﯿﺔ اﻟﺼﻨﺎﻋﯿﯿﻦ او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
رﺋﯿﺲ ﻏﺮﻓﺔ اﻟﺘﺠﺎرة واﻟﺼﻨﺎﻋﺔ :ﺑﯿﺮوت وﺟﺒﻞ ﻟﺒﻨﺎن او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
رﺋﯿﺲ ﻧﻘﺎﺑﺔ اﻟﻤﺴﺘﺸﻔﯿﺎت اﻟﺨﺎﺻﺔ او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
رﺋﯿﺲ ﻧﻘﺎﺑﺔ اﺻﺤﺎب اﻟﻔﻨﺎدق او ﻣﻦ ﯾﻤﺜﻠﮫ )ﻋﻀﻮا(
ﻣﺪﯾﺮ اﻟﻤﻌﮭﺪ اﻟﻔﻨﻲ اﻟﺼﻨﺎﻋﻲ )ﻋﻀﻮا(
ﻣﺪﯾﺮ اﻟﻤﺆﺳﺴﺔ اﻟﻤﮭﻨﯿﺔ اﻟﻌﺎﻣﻠﯿﺔ )ﻋﻀﻮا(
وذﻟﻚ ﻟﻤﺪة ﺳﻨﺘﯿﻦ ﻗﺎﺑﻠﺔ ﻟﻠﺘﺠﺪﯾﺪ
اﻟﻤﺎدة 2
ﯾﻨﻀﻢ اﻟﻰ اﺟﺘﻤﺎﻋﺎت اﻟﻤﺠﻠﺲ ،ﺑﺼﻔﺔ ﻋﻀﻮ ،ﻣﻤﺜﻞ ﻋﻦ اﻟﻠﺠﺎن اﻻﺳﺘﺸﺎرﯾﺔ اﻟﻤﻨﺼﻮص ﻋﻠﯿﮭﺎ ﻓﻲ اﻟﻤﺎدة اﻟﺜﺎﻣﻨﺔ ﻣﻦ اﻟﻤﺮﺳﻮم
رﻗﻢ  5768ﺗﺎرﯾﺦ  1960/12/22ﻋﻨﺪ ﺗﺸﻜﯿﻠﮭﺎ وذﻟﻚ ﺑﺪﻋﻮة ﺧﻄﯿﺔ ﻣﻦ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة 3
ﯾﻘﻮم ﻛﻞ ﻋﻀﻮ ﻣﻦ اﻟﺬﯾﻦ ﯾﻤﻜﻨﮭﻢ ﺗﺴﻤﯿﺔ ﻣﻤﺜﻼ ﻋﻨﮭﻢ ﺑﺘﺴﻤﯿﺔ اﻟﻤﻤﺜﻞ ﺑﻤﻮﺟﺐ ﻛﺘﺎب ﺧﻄﻲ ﯾﺴﻠﻢ ﻟﻠﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ
واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة 4
ﺗﺆﻣﻦ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻋﻤﺎل اﻣﺎﻧﺔ ﺳﺮ اﻟﻤﺠﻠﺲ .
اﻟﻤﺎدة 5
ﯾﻨﺸﺮ ھﺬا اﻟﻤﺮﺳﻮم وﯾﺒﻠﻎ ﺣﯿﺚ ﺗﺪﻋﻮ اﻟﺤﺎﺟﺔ.
ﺑﯿﺮوت ﻓﻲ  25ﻛﺎﻧﻮن اﻟﺜﺎﻧﻲ 2000
اﻻﻣﻀﺎء :اﻣﯿﻞ ﻟﺤﻮد
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Annex 2: Decree 15742 (11-3-1964)
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)Annex 3: Decision 326/2005 (24-12-2005
ﻗﺮار رﻗﻢ 2005/326
ﺻﺎدر ﻓﻲ 2005/12/4
ﺗﻨﻈﯿﻢ اﻧﺸﺎء اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ووﺿﻊ ﻧﻈﺎم ﻟﻠﻌﺎﻣﻠﯿﻦ ﻓﯿﮭﺎ
ﯾﻠﻐﻲ:
واﻟﻘﺮار رﻗﻢ  188ﺗﺎرﯾﺦ 1975/2/12
اﻟﻘﺮار رﻗﻢ  2002/81ﺗﺎرﯾﺦ 2002/7/18
ان وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم  14953ﺗﺎرﯾﺦ ) 2005/07/19ﺗﺸﻜﯿﻞ اﻟﺤﻜﻮﻣﺔ(،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻘﺎﻧﻮن اﻟﻤﻨﻔﺬ ﺑﺎﻟﻤﺮﺳﻮم رﻗﻢ  15742ﺗﺎرﯾﺦ  ) 1964/3/11ﺗﻨﻈﯿﻢ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(
ﻻ ﺳﯿﻤﺎ اﻟﻤﺎدة اﻟﺜﺎﻣﻨﺔ ﻣﻨﮫ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم  8349ﺗﺎرﯾﺦ ) 1996/06/12ﺗﻨﻈﯿﻢ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم  9193ﺗﺎرﯾﺦ ) 1968/1/18اﻟﺘﻨﻈﯿﻢ اﻻداري ﻟﻤﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ( وﺗﻌﺪﯾﻼﺗﮫ،
ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ،
وﺑﻌﺪ اﺳﺘﺸﺎرة ﻣﺠﻠﺲ ﺷﻮرى اﻟﺪوﻟﺔ )رأي رﻗﻢ  80ﺗﺎرﯾﺦ ،(2005/12/19
ﯾﻘﺮر ﻣﺎ ﯾﺄﺗﻲ:

اﻟﻔﺼﻞ اﻻول :اﻧﺸﺎء اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ وادارﺗﮭﺎ
اﻟﻤﺎدة 1
ﯾﻘﺼﺪ ﺑﺎﻟﻌﺒﺎرات اﻟﻮاردة ﻓﻲ ھﺬا اﻟﻘﺮار اﻟﻤﻌﻨﻰ اﻟﻤﺒﯿﻦ اﻣﺎم ﻛﻞ ﻣﻨﮭﺎ :اﻟﻮزﯾﺮ :وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ
اﻟﻤﺪﯾﺮ اﻟﻌﺎم :ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ :اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ اﻟﻘﺎﺋﻤﺔ ﺑﯿﻦ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ واﻟﻤﺆﺳﺴﺎت اﻟﺨﺎﺻﺔ واﻟﻌﺎﻣﺔ.
اﻟﻮزارة :وزارة اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ.
اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ :اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
اﻟﻤﺘﻌﺎﻗﺪون :اﻻﺷﺨﺎص اﻟﻤﺘﻌﺎﻗﺪون ﻓﻲ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ.
ﻣﺪرﺳﺔ :ﻣﺪرﺳﺔ أو ﻣﻌﮭﺪ
ﻟﻠﺘﻌﻠﯿﻢ :ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة 2
اﻟﻐﺎﯾﺔ ﻣﻦ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ھﻲ إﺳﺪاء اﻟﺘﻌﻠﯿﻢ اﻟﻰ ﺟﻤﯿﻊ اﻟﻠﺒﻨﺎﻧﯿﯿﻦ واﻻﺷﺨﺎص اﻟﻤﻘﯿﻤﯿﻦ ﻋﻠﻰ اﻻراﺿﻲ اﻟﻠﺒﻨﺎﻧﯿﺔ
وذﻟﻚ ﻣﻦ ﺧﻼل اﻟﺘﻌﺎون اﻟﻤﺘﺒﺎدل ﺑﯿﻦ اﻟﻮزارة واﻟﻘﻄﺎﻋﯿﻦ اﻟﺨﺎص واﻟﻌﺎم .
اﻟﻤﺎدة 3
أوﻻ :ﺗﻨﺸﺄ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ﺑﻨﺎء ﻋﻠﻰ دراﺳﺔ ﺟﺪوى ﯾﻌﺪھﺎ اﻟﺸﺮﯾﻚ اﻟﻤﺤﺘﻤﻞ ﯾﻘﺪﻣﮭﺎ اﻟﻰ اﻟﻤﺼﻠﺤﺔ اﻟﻔﻨﯿﺔ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ
اﻟﻌﺎﻣﺔ ﻟﺪراﺳﺘﮭﺎ .ﺗﻘﻮم ﻣﺼﻠﺤﺔ اﻻدارة واﻟﺘﻨﻔﯿﺬ ﺑﻌﺪ ﻣﻮاﻓﻘﺔ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻋﻠﻰ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﺑﺈﻋﺪاد ﻣﺸﺮوع
اﻟﻌﻘﺪ أو اﻻﺗﻔﺎق .ﯾﺸﺘﺮط ﻹﻧﺸﺎء اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ﺗﻮﻓﺮ اﻟﺸﺮوط اﻟﺘﺎﻟﯿﺔ:
• أن ﺗﻜﻮن ﻟﻠﻤﺆﺳﺴﺔ اﻟﻌﺎﻣﺔ أو اﻟﺨﺎﺻﺔ أھﺪاف وﻣﮭﺎم ﺗﻌﻠﯿﻤﯿﺔ ﻣﮭﻨﯿﺔ وﺗﻘﻨﯿﺔ وﺗﻨﻤﻮﯾﺔ.
• ان ﯾﻘﺪم اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻣﺎ ھﻮ ﺟﺪﯾﺪ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻣﺜﻞ ﺗﺨﺼﺼﺎت أو ﻧﻤﺎذج ﺗﻌﻠﯿﻤﯿﺔ وﺗﺪرﯾﺒﯿﺔ
ﺟﺪﯾﺪة ﻻ ﺗﻮﻓﺮھﺎ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ.
• ﻋﺪم وﺟﻮد ﻣﺪارس ﻣﮭﻨﯿﺔ أو ﺗﻘﻨﯿﺔ رﺳﻤﯿﺔ ﺿﻤﻦ ﻧﻄﺎق اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك اﻟﻤﺤﺘﻤﻞ ﺗﻘﺪم اﺧﺘﺼﺎﺻﺎت
ﻣﻄﺎﺑﻘﺔ ﻟﻼﺧﺘﺼﺎﺻﺎت اﻟﺘﻲ ﯾﻘﺪﻣﮭﺎ ھﺬا اﻟﻤﺸﺮوع.
• أن ﺗﺒﯿﻦ دراﺳﺔ اﻟﺠﺪوى ﺣﺎﺟﺔ ﻟﻠﺘﺨﺼﺼﺎت اﻟﻤﻨﻮي ﻓﺘﺤﮭﺎ ﻟﻨﺎﺣﯿﺔ اﺳﺘﺠﺎﺑﺘﮭﺎ ﻟﺤﺎﺟﺔ ﺳﻮق اﻟﻌﻤﻞ.
• أن ﻻ ﯾﻘﻞ ﻋﺪد اﻟﻄﻼب ﻓﻲ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻋﻦ ﺧﻤﺴﯿﻦ طﺎﻟﺒﺎ ﻟﻠﺴﻨﺔ اﻻوﻟﻰ.
• أن ﺗﺴﺎھﻢ اﻟﻤﺆﺳﺴﺔ اﻟﻌﺎﻣﺔ أو اﻟﺨﺎﺻﺔ ﺑﺘﻘﺪﯾﻢ اﻟﺒﻨﺎء أو اﻟﺘﺠﮭﯿﺰات أو اﻟﺨﺒﺮة أو ﺑﺘﻘﺪﯾﻢ ﻣﺴﺎھﻤﺔ ﻣﺎﻟﯿﺔ.
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ﺛﺎﻧﯿﺎ ً :ﯾﻨﺘﮭﻲ اﻟﻌﻤﻞ ﺑﺎﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﺑﻔﺴﺦ اﻟﻌﻘﺪ ﻓﻲ اﻟﺤﺎﻻت اﻻﺗﯿﺔ:
• إذا أﺧﻞ اﻟﻔﺮﯾﻖ اﻟﺜﺎﻧﻲ ﺑﻤﻮﺟﺒﺎﺗﮫ اﻟﺘﻲ ﯾﻨﺺ ﻋﻠﯿﮭﺎ اﻟﻌﻘﺪ وﻟﻢ ﯾﻘﻢ ﺑﮭﺎ ﺑﻌﺪ اﻧﺬاره ﻟﻤﺪة ﺷﮭﺮ ﻋﻠﻰ اﻻﻛﺜﺮ.
• إذا ﻗﻞ ﻋﺪد اﻟﻄﻼب ﻓﻲ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻋﻦ ﻣﺌﺔ طﺎﻟﺐ ﺑﻌﺪ ﺛﻼث ﺳﻨﻮات ﻣﻦ اﻧﺸﺎﺋﮫ.
• إذا ﻛﺎﻧﺖ ﻧﺴﺒﺔ اﻟﻨﺠﺎح ﻓﻲ اﻟﺸﮭﺎدات اﻟﺮﺳﻤﯿﺔ أﻗﻞ ﻣﻦ  %60ﻟﺴﻨﺘﯿﻦ ﻣﺘﺘﺎﻟﯿﺘﯿﻦ .
اﻟﻤﺎدة 4
ﯾﺸﺮف ﻋﻠﻰ ادارة اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻟﺠﻨﺔ ﺗﻨﻔﯿﺬﯾﺔ ﯾﺸﺘﺮك ﻓﻲ ﻋﻀﻮﯾﺘﮭﺎ اﻟﻤﺮاﺟﻊ اﻟﺘﻲ ﻟﮭﺎ ﻋﻼﻗﺔ ﺑﺎﻟﻤﺸﺮوع ﻋﻠﻰ
أن ﻻ ﯾﻘﻞ ﻋﺪد اﻻﻋﻀﺎء ﻋﻦ ﺛﻼﺛﺔ وﻻ ﯾﺰﯾﺪ ﻋﻦ ﺳﺘﺔ .
اﻟﻤﺎدة 5
ﺗﻌﯿﻦ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﺑﻘﺮار ﻣﻦ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﺑﻨﺎء ﻋﻠﻰ ﻛﺘﺎب ﻣﻦ اﻟﻤﺆﺳﺴﺔ أو اﻟﺠﻤﻌﯿﺔ ﯾﺘﻀﻤﻦ ﺗﺴﻤﯿﺔ ﻣﻤﺜﻠﯿﮭﺎ ﻓﻲ
اﻟﻠﺠﻨﺔ .وﯾﻌﯿﻦ رﺋﯿﺲ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻣﻦ ﻣﻮظﻔﻲ اﻟﻔﺌﺔ اﻟﺜﺎﻟﺜﺔ ﻋﻠﻰ اﻻﻗﻞ اﻻ إذا ﻛﺎن اﻟﻌﻘﺪ ﯾﻨﺺ ﻋﻠﻰ ﺗﻌﯿﯿﻨﮫ ﻣﻦ ﻗﺒﻞ
اﻟﻔﺮﯾﻖ اﻟﺜﺎﻧﻲ وﻻ ﯾﺠﻮز اﻟﺠﻤﻊ ﺑﯿﻦ رﺋﺎﺳﺔ أﻛﺜﺮ ﻣﻦ ﻟﺠﻨﺘﯿﻦ ﺗﻨﻔﯿﺬﯾﺘﯿﻦ .
اﻟﻤﺎدة 6
ﺗﺘﺨﺬ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻗﺮاراﺗﮭﺎ ﺑﺎﻷﻏﻠﺒﯿﺔ وﯾﻜﻮن ﺻﻮت اﻟﺮﺋﯿﺲ ﻣﺮﺟﺤﺎ ﻓﻲ ﺣﺎل ﺗﻌﺎدل اﻻﺻﻮات وﻻ ﺗﻌﺘﺒﺮ ﻧﺎﻓﺬة اﻻ
ﺑﻌﺪ اﻟﻤﻮاﻓﻘﺔ ﻋﻠﯿﮭﺎ ﻣﻦ ﻗﺒﻞ اﻟﻤﺪﯾﺮ اﻟﻌﺎم .
اﻟﻤﺎدة 7
ﺗﺸﺮف اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻋﻠﻰ ادارة اﻟﻤﺸﺮوع ﻣﻦ اﻟﻨﻮاﺣﻲ اﻟﺘﺮﺑﻮﯾﺔ واﻻدارﯾﺔ واﻟﻤﺎﻟﯿﺔ وﺗﺠﺘﻤﻊ ﻣﺮة ﻓﻲ اﻟﺸﮭﺮ ﻋﻠﻰ
اﻻﻗﻞ أو ﻓﻲ اﻟﺤﺎﻻت اﻟﻀﺮورﯾﺔ ﺑﻨﺎء ﻟﺪﻋﻮة اﻟﺮﺋﯿﺲ أو اﻛﺜﺮﯾﺔ اﻻﻋﻀﺎء.
ﺗﻌﺘﺒﺮ اﺟﺘﻤﺎﻋﺎت اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻗﺎﻧﻮﻧﯿﺔ ﺑﺤﻀﻮر أﻛﺜﺮ ﻣﻦ ﻧﺼﻒ اﻻﻋﻀﺎء ﻋﻠﻰ أن ﯾﻜﻮن ﺑﯿﻨﮭﻢ اﻟﺮﺋﯿﺲ ،وﺗﺒﻠﻎ ﻧﺴﺨﺔ
ﻣﻦ ﻣﺤﺎﺿﺮ اﻻﺟﺘﻤﺎﻋﺎت ﺑﻌﺪ ﺗﺼﺪﯾﻘﮭﺎ اﻟﻰ اﻟﻮزﯾﺮ واﻟﻰ اﻟﻮﺣﺪات اﻟﻤﺨﺘﺼﺔ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ .ﯾﻌﺎد اﻟﻨﻈﺮ ﻓﻲ
ﺗﺸﻜﯿﻞ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ إذا ﻟﻢ ﺗﻌﻘﺪ أي اﺟﺘﻤﺎع ﺧﻼل ﺷﮭﺮﯾﻦ ﻣﺘﺘﺎﻟﯿﯿﻦ .ﺗﻘﺪم اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﺗﻘﺮﯾﺮا ﺳﻨﻮﯾﺎ ﺷﺎﻣﻼ ﻋﻦ اداء
اﻟﻤﺸﺮوع ﺧﻼل ﺳﺘﺔ اﺳﺎﺑﯿﻊ ﻣﻦ ﺗﺎرﯾﺦ اﻧﺘﮭﺎء اﻟﻌﺎم اﻟﺪراﺳﻲ .وﻻ ﯾﻤﻜﻦ اﻟﻨﻈﺮ ﻓﻲ ﺗﺠﺪﯾﺪ اﻟﻌﻘﺪ اﻻ ﻓﻲ ﺿﻮء ھﺬا
اﻟﺘﻘﺮﯾﺮ .
اﻟﻤﺎدة 8
ﺗﺨﺼﺺ ﻟﻜﻞ ﻣﺸﺮوع ﻣﻮازﻧﺔ ﺧﺎﺻﺔ ﻣﻦ اﻟﺴﻠﻄﺔ اﻟﺼﺎﻟﺤﺔ ﻟﻌﻘﺪ اﻟﻨﻔﻘﺔ ﺗﻐﺬى ﻣﻦ:
• ﻣﺨﺘﻠﻒ اﻟﺒﻨﻮد اﻟﻤﻨﺎﺳﺒﺔ ﻓﻲ ﻣﻮازﻧﺔ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ.
• ﻣﺴﺎھﻤﺔ اﻟﺸﺮﻛﺎء ﻓﻲ ﺗﻨﻔﯿﺬ اﻟﻤﺸﺮوع.
• اﻟﺼﻨﺪوق اﻟﺪاﺧﻠﻲ ﺑﻌﺪ ﻣﻮاﻓﻘﺔ ﻣﺠﻠﺲ ادارﺗﮫ.
• اﻟﮭﺒﺎت واﻟﺘﺒﺮﻋﺎت ﺑﻌﺪ اﻟﻤﺼﺎدﻗﺔ ﻋﻠﯿﮭﺎ ﻣﻦ اﻟﺴﻠﻄﺔ اﻟﺼﺎﻟﺤﺔ .
اﻟﻤﺎدة 9

ﯾﺘﻢ اﻋﺘﻤﺎد اﻟﻤﻮازﻧﺔ اﻟﺴﻨﻮﯾﺔ ﻟﻠﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻣﻦ ﻗﺒﻞ ﻣﺼﻠﺤﺔ اﻟﻤﺤﺎﺳﺒﺔ واﻟﺘﺪﻗﯿﻖ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﺑﻨﺎء ﻋﻠﻰ
اﻗﺘﺮاح اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻟﻠﻤﺸﺮوع اﻟﻤﺸﺘﺮك ووﻓﻖ ﻣﻌﺎﯾﯿﺮ اداء ﺗﺤﺪدھﺎ اﻟﻤﺼﻠﺤﺔ اﻟﻔﻨﯿﺔ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ وﯾﻮاﻓﻖ ﻋﻠﯿﮭﺎ
اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﺑﺤﯿﺚ ﺗﻠﺤﻆ ھﺬه اﻟﻤﻌﺎﯾﯿﺮ ﺣﺠﻢ اﻟﻤﺸﺮوع وﻋﺪد طﻼﺑﮫ وﻧﻮﻋﯿﺔ ﺗﺨﺼﺼﺎﺗﮫ واداﺋﮫ اﻷﻛﺎدﯾﻤﻲ .ﯾﺠﺮي
ﺗﻮزﯾﻊ اﻟﻮاردات واﻟﻨﻔﻘﺎت وﻓﻖ اﻻﺻﻮل اﻟﻤﻌﺘﻤﺪة ﻓﻲ اﻟﻤﻮازﻧﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺪوﻟﺔ .
اﻟﻤﺎدة 10
ﺗﺼﺮف ﻧﻔﻘﺎت اﻟﻠﻮازم واﻻﺷﻐﺎل ﺑﻘﺮار ﻣﻦ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﺑﻌﺪ ﻣﻮاﻓﻘﺔ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻋﻠﻰ ان ﯾﺘﻢ اﻻﻧﻔﺎق وﻓﻘﺎ ﻷﺣﻜﺎم
ﻗﺎﻧﻮن اﻟﻤﺤﺎﺳﺒﺔ اﻟﻌﻤﻮﻣﯿﺔ .
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اﻟﻤﺎدة 11
ﺗﺘﻮﻟﻰ ﻣﺼﻠﺤﺔ اﻻدارة واﻟﺘﻨﻔﯿﺬ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ اﻟﺘﺪﻗﯿﻖ ﻓﻲ ﻗﺮارات اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ وﻣﻄﺎﺑﻘﺘﮭﺎ ﻷﺣﻜﺎم اﻟﻌﻘﺪ ﻗﺒﻞ
ﻋﺮﺿﮭﺎ ﻋﻠﻰ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﻤﺼﺎدﻗﺔ .ﻛﻤﺎ ﺗﺘﻮﻟﻰ ﻣﺼﻠﺤﺔ اﻟﻤﺤﺎﺳﺒﺔ واﻟﺘﺪﻗﯿﻖ اﻟﺮﻗﺎﺑﺔ ﻋﻠﻰ ﺣﺴﺎﺑﺎت اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ
واﻋﺪاد ﺗﻘﺮﯾﺮ ﺳﻨﻮي ﺑﻨﺘﯿﺠﺔ اﻟﺘﺪﻗﯿﻖ ﻓﻲ ھﺬه اﻟﺤﺴﺎﺑﺎت ﺗﺮﻓﻌﮫ ﺑﻮاﺳﻄﺔ اﻟﻤﺪﯾﺮ اﻟﻌﺎم اﻟﻰ اﻟﻮزﯾﺮ ودﯾﻮان اﻟﻤﺤﺎﺳﺒﺔ .
اﻟﻤﺎدة 12
ﻣﻮﺟﺒﺎت اﻟﻔﺮﯾﻘﯿﻦ ﻓﻲ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك
ﯾﺠﺐ ﺗﺤﺪﯾﺪ ﻣﻮﺟﺒﺎت ﻛﻞ ﻓﺮﯾﻖ ﻓﻲ ﻋﻘﺪ اﻻﺗﻔﺎق ﻋﻠﻰ أن ﺗﺘﻀﻤﻦ ﻋﻠﻰ ﺳﺒﯿﻞ اﻟﻤﺜﺎل ﻻ اﻟﺤﺼﺮ ﻣﺎ ﯾﻠﻲ:

اوﻻ :ﻣﻮﺟﺒﺎت اﻟﻔﺮﯾﻖ اﻻول
ﺗﺘﻌﮭﺪ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﺑﺎﻷﻣﻮر اﻟﻤﺒﯿﻨﺔ ادﻧﺎه ﺑﺎﻹﺿﺎﻓﺔ اﻟﻰ ﺻﻼﺣﯿﺎﺗﮭﺎ وﻣﻮﺟﺒﺎﺗﮭﺎ اﻟﺘﻲ ﺗﺤﺪدھﺎ اﻟﻘﻮاﻧﯿﻦ واﻻﻧﻈﻤﺔ:
• ﺗﺄﻣﯿﻦ ﻣﺴﺎھﻤﺘﮭﺎ اﻟﻤﺎﻟﯿﺔ ﻓﻲ ﻣﻮازﻧﺔ اﻟﻤﺸﺮوع.
• ﺗﺴﯿﯿﺮ اﻟﻤﺸﺮوع ﻣﻦ اﻟﻮﺟﮭﺔ اﻻدارﯾﺔ واﻟﺘﻌﻠﯿﻤﯿﺔ واﻟﺘﺮﺑﻮﯾﺔ ﺑﺈﺷﺮاف اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻟﻠﻤﺸﺮوع.
• ﺗﺄﻣﯿﻦ اﻟﺘﺠﮭﯿﺰات واﻟﻤﻌﺪات اﻟﻼزﻣﺔ ﻟﻠﺪراﺳﺔ اﻟﻨﻈﺮﯾﺔ واﻟﺘﻄﺒﯿﻘﯿﺔ وﺗﺄﻣﯿﻦ اﻟﺼﯿﺎﻧﺔ ﻟﮭﺎ.
ﺛﺎﻧﯿﺎ :ﻣﻮﺟﺒﺎت اﻟﻔﺮﯾﻖ اﻟﺜﺎﻧﻲ
 (1اﻟﻤﺆﺳﺴﺎت اﻟﺨﺎﺻﺔ واﻟﺠﻤﻌﯿﺎت:
• ﺗﺄﻣﯿﻦ اﻟﺒﻨﺎء اﻟﻼزم اﻟﺬي ﯾﺸﻤﻞ اﻻﻣﺎﻛﻦ اﻟﻼزﻣﺔ ﻟﻠﺪراﺳﺔ اﻟﻨﻈﺮﯾﺔ واﻟﺘﻄﺒﯿﻘﯿﺔ وﻓﻘﺎ ﻟﻠﻤﻮاﺻﻔﺎت اﻟﻤﺤﺪدة ﻓﻲ
اﻟﻤﺪارس اﻟﺘﺎﺑﻌﺔ ﻟﻠﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ.
• ﺗﺄﻣﯿﻦ ﺻﯿﺎﻧﺔ ھﺬه اﻻﺑﻨﯿﺔ ﺳﻮاء ﻛﺎﻧﺖ ﻣﻠﻜﺎ أو إﯾﺠﺎرا
• ﺗﻘﺪﯾﻢ ﻛﺎﻣﻞ اﻟﺘﺠﮭﯿﺰات أو ﺑﻌﻀﮭﺎ.
 (2اﻟﻤﺆﺳﺴﺎت اﻟﻌﺎﻣﺔ:
• ﺗﻘﺪﯾﻢ اﻟﺨﺒﺮة.
• ﺗﺄﻣﯿﻦ ﻣﺴﺎھﻤﺔ ﻣﺎﻟﯿﺔ.
• ﺗﻘﺪﯾﻢ اﻟﺘﺪرﯾﺐ اﻟﻼزم.
• ﺗﻘﺪﯾﻢ اﻟﺒﻨﺎء إذا أﻣﻜﻦ.
• ﻛﺎﻣﻞ اﻟﺘﺠﮭﯿﺰات أو ﺑﻌﻀﮭﺎ.
 (3اﻻدارات اﻟﻌﺎﻣﺔ:
• ﺗﺄﻣﯿﻦ ﻣﺴﺎھﻤﺔ ﻣﺎﻟﯿﺔ .
اﻟﻤﺎدة 13
ﯾﺠﺐ ان ﺗﺘﻀﻤﻦ ﻋﻘﻮد اﻻﺗﻔﺎﻗﺎت ﻧﺼﺎ ﯾﻘﻀﻲ ﺑﺈﻋﺎدة ﻛﺎﻣﻞ اﻟﺘﺠﮭﯿﺰات اﻟﺘﻲ ﯾﻘﺪﻣﮭﺎ اﻟﻔﺮﯾﻖ اﻻول اﻟﻰ ﻣﻠﻜﯿﺔ اﻟﻤﺪﯾﺮﯾﺔ
اﻟﻌﺎﻣﺔ ﻋﻨﺪ اﻧﺘﮭﺎء اﻟﻌﻤﻞ ﺑﺎﻟﻤﺸﺮوع وﻛﻞ ﻣﺎ ﯾﻌﻮد ﻣﻠﻜﯿﺘﮫ اﻟﻰ اﻟﻔﺮﯾﻖ اﻻول .
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اﻟﻔﺼﻞ اﻟﺜﺎﻧﻲ :ﻧﻈﺎم اﻟﻌﺎﻣﻠﯿﻦ ﻓﻲ اﻟﻤﺸﺎرع اﻟﻤﺸﺘﺮﻛﺔ
اﻟﻤﺎدة 14
ﯾﺘﺄﻟﻒ ﺟﮭﺎز اﻟﻌﺎﻣﻠﯿﻦ ﻓﻲ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ﻣﻦ:
• ﻣﻮظﻔﻲ ﻣﻼك اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ اﻟﻤﻠﺤﻘﯿﻦ ﺑﺎﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ اﻟﻰ اي ﺳﻠﻚ اﻧﺘﻤﻮا.
• اﻟﻤﺘﻌﺎﻗﺪﯾﻦ ﻣﻊ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﻋﻠﻰ اﺧﺘﻼف اﺳﻼﻛﮭﻢ وﻓﺌﺎﺗﮭﻢ.
• اﻟﻌﺎﻣﻠﯿﻦ ﻋﻠﻰ ﺣﺴﺎب ﺻﻨﺪوق اﻟﻤﺪرﺳﺔ.
ﯾﻠﺤﻖ ﻣﻮظﻔﻮ ﻣﻼك اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ وﯾﺤﺪد اﻟﻌﺪد اﻻﺟﻤﺎﻟﻲ ﻟﺠﻤﯿﻊ اﻟﻌﺎﻣﻠﯿﻦ ﻓﻲ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﺑﻤﻦ ﻓﯿﮭﻢ اﻟﻤﺪراء
واﻟﻨﻈﺎر وﻓﻖ اﻻﺻﻮل اﻟﻤﺤﺪدة ﻟﻠﻤﺪارس واﻟﻤﻌﺎھﺪ اﻟﻔﻨﯿﺔ اﻟﺮﺳﻤﯿﺔ .
اﻟﻤﺎدة 15
• ﺗﻌﺘﻤﺪ ﻟﻠﺘﻌﺎﻗﺪ ﻣﻊ اﻻﺷﺨﺎص اﻟﺬﯾﻦ ﯾﺘﻘﺎﺿﻮن ﺗﻌﻮﯾﻀﺎﺗﮭﻢ ﻣﻦ ﻣﻮازﻧﺔ اﻟﻤﺸﺮوع اﻻﺻﻮل واﻟﺸﺮوط اﻟﻤﺤﺪدة
ﻟﻠﻤﺘﻌﺎﻗﺪﯾﻦ ﻣﻊ اﻻدارات اﻟﻌﺎﻣﺔ ،ﻋﻠﻰ ان ﺗﻮﻗﻊ اﻟﻌﻘﻮد ﻣﻦ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ.
• ﺗﻌﺘﻤﺪ اﻟﺘﺴﻤﯿﺎت وﺷﺮوط اﻟﺘﻌﯿﯿﻦ اﻟﺨﺎﺻﺔ اﻟﻤﺤﺪدة ﻓﻲ اﻟﻘﻮاﻧﯿﻦ واﻻﻧﻈﻤﺔ اﻟﺘﻲ ﺗﺮﻋﻰ ﺗﻌﯿﯿﻦ اﻟﻤﻮظﻔﯿﻦ
واﻟﻤﺴﺘﺨﺪﻣﯿﻦ ﻓﻲ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻜﻞ ﺳﻠﻚ أو ﻓﺌﺔ أو رﺗﺒﺔ.
• ﺗﺤﺪد ﺗﻌﻮﯾﻀﺎت اﻟﻤﺘﻌﺎﻗﺪ ﺑﻤﺎ ﯾﻮازي اﻟﺪرﺟﺔ اﻟﺪﻧﯿﺎ ﻓﻲ اﻟﺮﺗﺒﺔ أو اﻟﻔﺌﺔ أو اﻟﺴﻠﻚ ﻟﻠﻤﻮظﻔﯿﻦ اﻟﻤﻤﺎﺛﻠﺔ ﻓﻲ ﺳﻠﺴﻠﺔ
رﺗﺐ ورواﺗﺐ اﻟﻤﻼك اﻻداري اﻟﻌﺎم أو أﻓﺮاد اﻟﮭﯿﺌﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ وﺗﺰاد ﺗﻌﻮﯾﻀﺎﺗﮭﻢ ﻛﻞ ﺳﻨﺘﯿﻦ ﺑﻤﺎ ﯾﻮازي درﺟﺔ
ﻓﻲ ﺗﻠﻚ اﻟﻮظﯿﻔﺔ.
• ﯾﺴﺘﻔﯿﺪ اﻟﻤﺪﯾﺮ ورؤﺳﺎء اﻟﺪروس اﻟﻨﻈﺮﯾﺔ واﻟﻌﻤﻠﯿﺔ واﻓﺮاد اﻟﮭﯿﺌﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻣﻦ اﻟﺘﻌﻮﯾﻀﺎت واﻟﺪرﺟﺎت اﻟﺘﻲ
ﯾﺴﺘﻔﯿﺪ ﻣﻨﮭﺎ اﻟﻘﺎﺋﻤﻮن ﺑﺎﻟﻤﮭﺎم اﻟﻤﻤﺎﺛﻠﺔ ﻓﻲ اﻟﻤﻼك اﻟﺪاﺋﻢ ﻟﻠﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ووﻓﻖ ﺷﺮوط اﻟﺘﻘﯿﯿﻢ اﻟﻤﻌﺘﻤﺪة.
• ﯾﺤﺪد دوام اﻟﻤﺘﻌﺎﻗﺪﯾﻦ ﻓﻲ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ وﻓﻘﺎ ﻟﺪوام اﻟﺬﯾﻦ ﯾﻤﺎﺛﻠﻮﻧﮭﻢ ﻓﺌﺔ وﺳﻠﻜﺎ ﻓﻲ اﻟﻤﻼك اﻟﺪاﺋﻢ ﻓﻲ
اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ.
اﻟﻤﺎدة 16
ﯾﺴﺘﻔﯿﺪ اﻟﻤﺘﻌﺎﻗﺪون ﻋﻠﻰ ﺣﺴﺎب ﻣﻮازﻧﺔ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻣﻦ اﻟﻌﻄﻠﺔ اﻟﻤﺪرﺳﯿﺔ اﻟﺘﻲ ﯾﺴﺘﻔﯿﺪ ﻣﻨﮭﺎ اﻻﺳﺎﺗﺬة ﻓﻲ اﻟﻤﺪارس
اﻟﻔﻨﯿﺔ اﻟﺮﺳﻤﯿﺔ وﻣﻦ ﺳﺎﺋﺮ اﻻﺟﺎزات اﻟﻤﻨﺼﻮص ﻋﻠﯿﮭﺎ ﻓﻲ ﻧﻈﺎم اﻟﻤﻮظﻔﯿﻦ ﻋﻠﻰ ان ﺗﻌﻄﻰ اﻻﺟﺎزات ﺑﻘﺮار ﻣﻦ اﻟﻤﺪﯾﺮ
اﻟﻌﺎم وﺑﻌﺪ ﻣﻮاﻓﻘﺔ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ.
ﻛﻤﺎ ﯾﺨﻀﻊ ھﺆﻻء ﻟﻠﻌﻘﻮﺑﺎت اﻟﺘﺄدﯾﺒﯿﺔ اﻟﻤﻨﺼﻮص ﻋﻠﯿﮭﺎ ﻓﻲ ﻧﻈﺎم اﻟﻤﻮظﻔﯿﻦ ﻋﻠﻰ أن ﺗﻔﺮض اﻟﻌﻘﻮﺑﺔ ﺑﻘﺮار ﻣﻦ اﻟﻤﺪﯾﺮ
اﻟﻌﺎم ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ .
اﻟﻤﺎدة 18
 (1ﯾﻨﺘﮭﻲ ﻋﻘﺪ اﻻﺳﺘﺨﺪام ﺣﻜﻤﺎ:
• ﻋﻨﺪ اﻧﺘﮭﺎء ﻣﺪة اﻟﻌﻘﺪ وﻋﺪم اﻟﺤﺎﺟﺔ اﻟﻰ ﺗﺠﺪﯾﺪه ،ﻋﻠﻰ ان ﯾﺒﻠﻎ اﻟﻤﺘﻌﺎﻗﺪ ﻗﺒﻞ ﻣﺪة ﺷﮭﺮ ﻣﻦ ذﻟﻚ ﺑﻜﺘﺎب رﺳﻤﻲ ﻣﻦ
رﺋﯿﺲ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ.
• ﻋﻨﺪ اﻧﺘﮭﺎء اﻟﻌﻤﻞ ﺑﺎﻟﻤﺸﺮوع.
• ﻋﻨﺪ ﺑﻠﻮغ اﻟﻤﺘﻌﺎﻗﺪ اﻟﺴﻦ اﻟﻘﺎﻧﻮﻧﯿﺔ ﻟﻠﺼﺮف ﻣﻦ اﻟﺨﺪﻣﺔ.
 (2ﯾﻔﺴﺦ اﻟﻌﻘﺪ ﻣﻦ ﻗﺒﻞ اﻟﻠﺠﻨﺔ ﻓﻲ اﻟﺤﺎﻻت اﻟﺘﺎﻟﯿﺔ:
• إذا ﻓﻘﺪ اﻟﻤﺘﻌﺎﻗﺪ أﺣﺪ ﺷﺮوط اﻟﻮظﯿﻔﺔ اﻟﻌﺎﻣﺔ أو ﻛﺎن اﻟﺘﻌﺎﻗﺪ ﻣﺒﻨﯿﺎ ﻋﻠﻰ ﻣﺴﺘﻨﺪ ﻣﺰور.
• إذا ﺗﻐﯿﺐ اﻟﻤﺘﻌﺎﻗﺪ ﻓﻲ اﻟﻤﺸﺮوع أﻛﺜﺮ ﻣﻦ ﺧﻤﺴﺔ ﻋﺸﺮ ﯾﻮﻣﺎ ﻣﺘﺘﺎﻟﯿﺔ وذﻟﻚ ﻣﻦ دون ﻋﺬر ﺷﺮﻋﻲ.
• إذا ﻛﺎن ﺗﻘﯿﯿﻢ اداﺋﮫ دون اﻟﻮﺳﻂ أو ﻛﺎن ﺑﻤﻌﺪل وﺳﻂ ﻟﻤﺪة ﺛﻼث ﺳﻨﻮات ﻣﺘﺘﺎﻟﯿﺔ.
• إذا ارﺗﻜﺐ ﻣﺨﺎﻟﻔﺎت ھﺎﻣﺔ أو اھﻤﺎﻻ ﻣﻘﺼﻮدا ﺑﺼﻮرة ﻣﺘﻜﺮرة ﻋﻠﻰ اﻟﺮﻏﻢ ﻣﻦ وﺟﻮد ﺗﻨﺒﯿﮫ ﺧﻄﻲ اﻟﻰ وﺟﻮب
ﻋﺪم ﺗﻜﺮار اﻟﻤﺨﺎﻟﻔﺔ أو اﻻھﻤﺎل.
• ﻻ ﯾﺠﻮز اﺗﺨﺎذ ﻗﺮار اﻟﻔﺴﺦ اﻻ ﺑﻌﺪ ﻣﺮاﻋﺎة ﺣﻖ اﻟﺪﻓﺎع ،وﻻ ﯾﺠﻮز ﻓﺴﺦ اﻟﻌﻘﺪ ﺧﻼل ﻣﺪة اﻻﺟﺎزة.
 (3ﯾﻤﻜﻦ ﻟﻠﻤﺘﻌﺎﻗﺪ ﻓﻲ ﺣﺎل ﻋﺪم رﻏﺒﺘﮫ ﻓﻲ ﺗﺠﺪﯾﺪ اﻟﻌﻘﺪ أن ﯾﺒﻠﻎ اﻟﻠﺠﻨﺔ اﻟﺘﻨﻔﯿﺬﯾﺔ ﺑﻮاﺳﻄﺔ ﻣﺪﯾﺮ اﻟﻤﺸﺮوع اﻟﻤﺸﺘﺮك ﻗﺒﻞ
ﻣﺪة ﺷﮭﺮ ﻣﻦ اﻧﺘﮭﺎء اﻟﻌﻘﺪ ﻛﻤﺎ ﯾﻤﻜﻦ ﻟﮫ طﻠﺐ ﻓﺴﺦ اﻟﻌﻘﺪ ﻓﻲ اي وﻗﺖ ﻋﻠﻰ ان ﯾﺒﻠﻎ اﻻدارة ﺑﺬﻟﻚ ﻗﺒﻞ ﺷﮭﺮﯾﻦ ﻋﻠﻰ
اﻻﻗﻞ .
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اﻟﻤﺎدة 19
ﯾﻤﻜﻦ ﻋﻨﺪ اﻻﻗﺘﻀﺎء اﻟﺘﻌﺎﻗﺪ ﻋﻠﻰ ﺣﺴﺎب ﺻﻨﺪوق اﻟﻤﺪرﺳﺔ ﻟﻠﺘﺪرﯾﺲ ﺑﺎﻟﺴﺎﻋﺔ ﻻﺳﺘﻜﻤﺎل اﻧﺼﺒﺔ اﻟﺘﺪرﯾﺲ اﻟﺘﻲ ﻻ
ﺗﺤﺘﺎج اﻟﻰ اﻟﺘﻌﺎﻗﺪ ﺑﺪوام ﻛﺎﻣﻞ ،وذﻟﻚ وﻓﻖ اﻟﺸﺮوط واﻟﻤﻌﺎﯾﯿﺮ اﻟﻤﺤﺪدة ﻟﻠﻤﺘﻌﺎﻗﺪﯾﻦ ﻟﻠﺘﺪرﯾﺲ ﺑﺎﻟﺴﺎﻋﺔ ﻓﻲ اﻟﻤﺪارس اﻟﻔﻨﯿﺔ
اﻟﺮﺳﻤﯿﺔ ،ﺷﺮط ﺗﻮﻓﺮ اﻻﻋﺘﻤﺎد ﻓﻲ ﻣﻮازﻧﺔ ﺻﻨﺪوق اﻟﻤﺪرﺳﺔ .

اﻟﻔﺼﻞ اﻟﺜﺎﻟﺚ :اﺣﻜﺎم اﻧﺘﻘﺎﻟﯿﺔ
اﻟﻤﺎدة 20
ﯾﺠﺮي ﺗﺼﻨﯿﻒ اﻟﻤﺘﻌﺎﻗﺪﯾﻦ اﻟﻌﺎﻣﻠﯿﻦ ﺣﺎﻟﯿﺎ ﻓﻲ اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ وﻓﻖ اﻟﺸﺮوط اﻟﻤﺒﯿﻨﺔ ﻓﻲ ھﺬا اﻟﻘﺮار ،ﺑﺈﺷﺮاف ﻟﺠﻨﺔ
ﺗﻌﯿﻦ ﺑﻘﺮار ﻣﻦ اﻟﻮزﯾﺮ ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻤﺪﯾﺮ اﻟﻌﺎم ،وﺗﺤﺪد ﺗﻌﻮﯾﻀﺎﺗﮭﻢ اﻟﺸﮭﺮﯾﺔ ﺑﺈﺿﺎﻓﺔ ﻣﺎ ﯾﻮازي درﺟﺔ ﻋﻦ ﻛﻞ
ﺳﻨﺘﻲ ﺧﺪﻣﺔ ،ﻋﻠﻰ أن ﯾﺠﺮي ﺗﻘﺪﯾﻢ أو ﺗﺄﺧﯿﺮ ﻣﻮﻋﺪ اﻟﺰﯾﺎدة ﺑﻨﺴﺒﺔ ﺗﻮازي ﻣﺎ ﯾﺰﯾﺪ أو ﯾﻘﻞ ﻋﻦ ﻣﺪة اﻟﺴﻨﺘﯿﻦ .وﯾﻤﻜﻦ اﻻﺳﺘﻌﺎﻧﺔ
ﺑﺎﻟﻔﺎﺋﺾ ﻣﻦ ﻣﺸﺮوع ﻣﺸﺘﺮك اﻟﻰ ﻣﺸﺮوع ﻣﺸﺘﺮك آﺧﺮ ﺑﻘﺮار ﻣﻦ اﻟﻮزﯾﺮ ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻤﺪﯾﺮ اﻟﻌﺎم .ﻛﻤﺎ ﯾﻤﻜﻦ
إﻟﺤﺎق ﻣﺘﻌﺎﻗﺪ أو أﻛﺜﺮ ﻓﻲ ھﺬه اﻟﻤﺸﺎرﯾﻊ اﻟﻤﺸﺘﺮﻛﺔ ﺑﻤﻜﺘﺐ اﻟﻮزﯾﺮ ﻟﺘﺄﻣﯿﻦ اﻻرﺗﺒﺎط ﻣﻌﮭﺎ .
اﻟﻤﺎدة 21
ﯾﻨﺸﺮ ھﺬا اﻟﻘﺮار وﯾﻌﻤﻞ ﺑﮫ ﻓﻮر ﻧﺸﺮه وﯾﻠﻐﻰ اﻟﻘﺮار رﻗﻢ  2002/81ﺗﺎرﯾﺦ  2002/7/18واﻟﻘﺮار رﻗﻢ  188ﺗﺎرﯾﺦ
 1975/2/12وﺟﻤﯿﻊ اﻟﻘﺮارات واﻟﻤﺬﻛﺮات واﻟﺘﻌﺎﻣﯿﻢ اﻟﺘﻲ ﻻ ﺗﺄﺗﻠﻒ ﻣﻊ ﻣﻀﻤﻮن ھﺬا اﻟﻘﺮار.

ﺑﯿﺮوت ﻓﻲ  24ﻛﺎﻧﻮن اﻻول 2005
وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ
ﺧﺎﻟﺪ ﻗﺒﺎﻧﻲ
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Annex 4: Decision 75/2019 (27-6-2019)
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)Annex 5: Decree 7880 (25-7-1967
ﺣﻘﻮل وﻣﺮاﺣﻞ وﺷﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ
ﻣﺮﺳﻮم رﻗﻢ 7880
ﺻﺎدر ﻓﻲ  25ﺗﻤﻮز 1964
ﺗﻨﻈﯿﻢ ﺣﻘﻮل وﻣﺮاﺣﻞ وﺷﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ
ﻣﻌﺪل ﺑﻤﻮﺟﺐ:
اﻟﻤﺮﺳﻮم رﻗﻢ  14869ﺗﺎرﯾﺦ 1970/07/10
واﻟﻤﺮﺳﻮم رﻗﻢ  2872ﺗﺎرﯾﺦ 1980/04/21
واﻟﻤﺮﺳﻮم رﻗﻢ  10892ﺗﺎرﯾﺦ 1997/08/27
واﻟﻤﺮﺳﻮم رﻗﻢ  1384ﺗﺎرﯾﺦ 1999/10/4
واﻟﻤﺮﺳﻮم رﻗﻢ  3571ﺗﺎرﯾﺦ 2000/8/4
واﻟﻤﺮﺳﻮم رﻗﻢ  13371ﺗﺎرﯾﺦ 2004/9/10

إن رﺋﯿﺲ اﻟﺠﻤﮭﻮرﯾﺔ اﻟﻠﺒﻨﺎﻧﯿﺔ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﺪﺳﺘﻮر اﻟﻠﺒﻨﺎﻧﻲ،
ﺑﻨﺎء ﻋﻠﻰ ﻣﺸﺮوع اﻟﻘﺎﻧﻮن اﻟﻤﻮﺿﻮع ﻣﻮﺿﻊ اﻟﺘﻨﻔﯿﺬ ﺑﻤﻮﺟﺐ اﻟﻤﺮﺳﻮم رﻗﻢ  15742ﺗﺎرﯾﺦ  11آذار ﺳﻨﺔ ،1964
ﺑﻨﺎء ﻋﻠﻰ اﻟﻘﺎﻧﻮن رﻗﻢ  64/62اﻟﺼﺎدر ﺑﺘﺎرﯾﺦ  1964/12/30اﻟﻤﺘﻌﻠﻖ ﺑﺘﻨﻈﯿﻢ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ اﻟﺨﺎص،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  9404ﺗﺎرﯾﺦ  4أﯾﺎر ﺳﻨﺔ ،1962
وﺑﻌﺪ اﺳﺘﺸﺎرة ﻣﺠﻠﺲ ﺷﻮرى اﻟﺪوﻟﺔ،
وﺑﻌﺪ ﻣﻮاﻓﻘﺔ ﻣﺠﻠﺲ اﻟﻮزراء ﻓﻲ ﺟﻠﺴﺘﮫ اﻟﻤﻨﻌﻘﺪة ﺑﺘﺎرﯾﺦ  31أﯾﺎر ﺳﻨﺔ ،1967
ﯾﺮﺳﻢ ﻣﺎ ﯾﺄﺗﻲ:
اﻟﻤﺎدة  :1ﻏﺎﯾﺔ اﻟﻤﺮﺳﻮم
ﯾﺤﺪد ھﺬا اﻟﻤﺮﺳﻮم ﻣﺮاﺣﻞ وﺷﮭﺎدات اﻟﺘﻌﺎﻟﯿﻢ اﻟﻤﮭﻨﯿﺔ واﻟﺘﻘﻨﯿﺔ اﻟﺘﻲ ﺗﻌﺪ ﻟﻤﺨﺘﻠﻒ اﻟﺤﻘﻮل اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ ﻓﻲ اﻟﻤﺎدة
اﻻوﻟﻰ ﻣﻦ اﻟﻘﺎﻧﻮن رﻗﻢ  64/62اﻟﺼﺎدر ﺑﺘﺎرﯾﺦ  30ك  1ﺳﻨﺔ .1964
اﻟﻤﺎدة  :2اﻟﺘﻨﻮﯾﻊ
ﯾﺘﻨﻮع اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﻰ ﺣﻘﻠﯿﻦ:
أوﻻ  -ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ:
ﯾﻀﻢ ھﺬا اﻟﺤﻘﻞ اﻟﻤﮭﻦ واﻟﺤﺮف ذات اﻟﻄﺎﺑﻊ اﻟﯿﺪوي اﻟﺼﺮف ،أو اﻟﺘﻲ ﻻ ﺗﺘﻄﻠﺐ ﻣﻤﻦ ﯾﻤﺎرﺳﮭﺎ ﺳﻮى اﻟﻤﻌﻠﻮﻣﺎت
اﻻﺧﺘﺼﺎﺻﯿﺔ اﻟﻤﺤﺼﻮرة ﺑﮭﺎ ﻓﻘﻂ ،أو ﺗﻠﻚ اﻟﺘﻲ ﯾﺘﻢ وﺻﻔﮭﺎ اﻟﻜﺎﻣﻞ ﺑﺘﻌﺪاد ﺣﺮﻛﺎت أو أﻋﻤﺎل أو ﻣﮭﺎم أوﻟﯿﺔ ﻣﻌﯿﻨﺔ.
ﺛﺎﻧﯿﺎ  -ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ:
ﯾﻀﻢ ھﺬا اﻟﺤﻘﻞ اﻟﻤﮭﻦ واﻻﺧﺘﺼﺎﺻﺎت ذات اﻟﻄﺎﺑﻊ اﻟﻤﺘﻄﻮر اﻟﺘﻲ ﯾﺴﺘﻠﺰم ﺗﺤﺼﯿﻠﮭﺎ ﺛﻘﺎﻓﺔ أﺳﺎﺳﯿﺔ ﻻ ﺗﻘﻞ ﻋﻦ ﺗﺴﻊ
ﺳﻨﻮات ﻓﻲ اﻟﺘﻌﻠﯿﻢ اﻟﻌﺎم ،وﯾﺴﺘﻨﺪ ﺑﺎﺳﺘﻤﺮار اﻟﻰ اﻟﺮﯾﺎﺿﯿﺎت أو اﻟﻰ اﻟﻌﻠﻮم ﻋﻠﻰ اﺧﺘﻼﻓﮭﺎ ،أو ﺗﻠﻚ اﻟﺘﻲ ﺗﺴﺘﻠﺰم ﺑﻄﺒﯿﻌﺘﮭﺎ
ﻣﻌﺮﻓﺔ واﻓﯿﺔ ﻟﻠﻐﺎت أﺟﻨﺒﯿﺔ .
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اﻟﻔﺼﻞ اﻻول :ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ
اﻟﻤﺎدة  :3اﻟﻤﺴﺘﻮﯾﺎت ﻓﻲ ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ
اﻟﻐﻲ ﻧﺺ اﻟﻤﺎدة  3ﺑﻤﻮﺟﺐ اﻟﻤﺎدة اﻻوﻟﻰ ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  14869ﺗﺎرﯾﺦ  1970/7/10واﺳﺘﻌﯿﺾ ﻋﻨﮫ ﺑﺎﻟﻨﺺ
اﻟﺘﺎﻟﻲ:
ﯾﻤﻜﻦ ان ﯾﺘﻢ اﻟﺘﺄھﯿﻞ ﻋﻠﻰ ﺛﻼث ﻣﺴﺘﻮﯾﺎت:
 .1ﻣﺴﺘﻮى اﻟﻜﻔﺎءة اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ ﺷﮭﺎدة "اﻟﻜﻔﺎءة اﻟﻤﮭﻨﯿﺔ".
 .2ﻣﺴﺘﻮى اﻟﺘﻜﻤﯿﻞ اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ اﻟﺸﮭﺎدة "اﻟﺘﻜﻤﯿﻠﯿﺔ اﻟﻤﮭﻨﯿﺔ".
 .3ﻣﺴﺘﻮى اﻟﺘﺄھﯿﻞ اﻟﻌﺎﻟﻲ اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ ﺷﮭﺎدة "اﻟﺜﺎﻧﻮﯾﺔ اﻟﻤﮭﻨﯿﺔ )اﻟﻨﻈﺎم اﻟﻤﺰدوج("
اﻟﻤﺎدة  :4اﻟﻤﻨﺎھﺞ واﻻﺧﺘﺼﺎﺻﺎت ﻓﻲ ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ
اﻟﻐﻲ ﻧﺺ اﻟﻤﺎدة  4ﺑﻤﻮﺟﺐ اﻟﻤﺎدة  2ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  14869ﺗﺎرﯾﺦ  1970/7/10واﺳﺘﻌﯿﺾ ﻋﻨﮫ ﺑﺎﻟﻨﺺ اﻟﺘﺎﻟﻲ:
أوﻻ  -ﺗﺤﺪد ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ ﻣﺪﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻓﺮوع اﻻﺧﺘﺼﺎص اﻟﺘﻲ ﺗﺸﻤﻠﮭﺎ ﻛﻞ ﻣﻦ ﺷﮭﺎدات ﺣﻘﻞ
اﻟﺘﺄھﯿﻞ اﻟﻔﻨﻲ وﺗﻨﺸﺮ ھﺬه اﻟﻘﺮارات ﻓﻲ اﻟﺠﺮﯾﺪة اﻟﺮﺳﻤﯿﺔ.
ﺛﺎﻧﯿﺎ  -ﺗﻀﻊ ﻣﺪﯾﺮﯾﺔ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﻤﻨﺎھﺞ اﻟﺮﺳﻤﯿﺔ ﻟﻤﺨﺘﻠﻒ ﻓﺮوع اﻻﺧﺘﺼﺎص اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ اﻋﻼه وﺗﺼﺪر
ﺑﻘﺮارات ﻣﻦ ﻣﺪﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة  :5اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ﻟﺸﮭﺎدات ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ
اﻟﻐﻲ ﻧﺺ اﻟﻤﺎدة  :5ﺑﻤﻮﺟﺐ اﻟﻤﺎدة  3ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  14869ﺗﺎرﯾﺦ  1970/7/10واﺳﺘﻌﯿﺾ ﻋﻨﮫ ﺑﺎﻟﻨﺺ اﻟﺘﺎﻟﻲ:
أوﻻ  -ﺗﻨﻈﻢ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ اﻵﯾﻠﺔ اﻟﻰ ﻛﻞ ﻣﻦ ﺷﮭﺎدات ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ ﺑﻤﺮﺳﻮم ﯾﺘﺨﺬ ﻓﻲ ﻣﺠﻠﺲ اﻟﻮزراء
ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح وزﯾﺮ اﻟﺘﺮﺑﯿﺔ اﻟﻮطﻨﯿﺔ واﻟﻔﻨﻮن اﻟﺠﻤﯿﻠﺔ
ﺛﺎﻧﯿﺎ  -ﯾﺸﺘﺮط ﻓﻲ اﻟﻤﺮﺷﺢ ﻟﺸﮭﺎدة اﻟﻜﻔﺎءة اﻟﻤﮭﻨﯿﺔ أن ﻻ ﯾﻘﻞ ﻋﻤﺮه ﻋﻦ أرﺑﻊ ﻋﺸﺮة ﺳﻨﺔ ﺑﺘﺎرﯾﺦ اﻻﻣﺘﺤﺎن وأن ﯾﺜﺒﺖ
أﻧﮫ اﻧﮭﻰ ﻣﻨﮭﺞ اﻟﻤﺮﺣﻠﺔ اﻻﺑﺘﺪاﺋﯿﺔ.
ﺛﺎﻟﺜﺎ  -ﯾﺸﺘﺮط ﻓﻲ اﻟﻤﺮﺷﺢ ﻟﻠﺸﮭﺎدة اﻟﺘﻜﻤﯿﻠﯿﺔ اﻟﻤﮭﻨﯿﺔ أن ﻻ ﯾﻘﻞ ﻋﻤﺮه ﻋﻦ ﺳﺖ ﻋﺸﺮة ﺳﻨﺔ ﺑﺘﺎرﯾﺦ اﻻﻣﺘﺤﺎن وأن ﯾﺜﺒﺖ
اﻧﮫ اﻧﮭﻰ ﻣﻨﺎھﺞ اﻟﺪراﺳﺔ اﻟﺮﺳﻤﯿﺔ ﻟﻠﺴﻨﺔ اﻟﺜﺎﻧﯿﺔ ﻣﻦ اﻟﻤﺮﺣﻠﺔ اﻟﺘﻜﻤﯿﻠﯿﺔ أو اﻟﻤﺮﺣﻠﺔ اﻟﺜﺎﻧﻮﯾﺔ ،أو أن ﯾﻜﻮن ﺣﺎﻣﻼ ﺷﮭﺎدة
اﻟﻜﻔﺎءة اﻟﻤﮭﻨﯿﺔ ﻓﻲ اﺧﺘﺼﺎص ﻣﻨﺎﺳﺐ ،وﻓﻖ أﺣﻜﺎم اﻟﻔﻘﺮة اﻟﺴﺎدﺳﺔ ﻣﻦ ھﺬه اﻟﻤﺎدة.
راﺑﻌﺎ  -ﯾﺸﺘﺮط ﻓﻲ اﻟﻤﺮﺷﺢ ﻟﻠﺸﮭﺎدة "اﻟﺘﺄھﯿﻠﯿﺔ اﻟﻤﮭﻨﯿﺔ اﻟﻌﻠﯿﺎ" أن ﻻ ﯾﻘﻞ ﻋﻤﺮه ﻋﻦ ﺳﺒﻊ ﻋﺸﺮة ﺳﻨﺔ وأن ﯾﺜﺒﺖ اﻧﮫ اﻧﮭﻰ
ﻣﻨﮭﺞ اﻟﻤﺮﺣﻠﺔ اﻟﺘﻜﻤﯿﻠﯿﺔ اﻟﺮﺳﻤﯿﺔ  -او أن ﯾﻜﻮن ﺣﺎﻣﻼ اﻟﺸﮭﺎدة اﻟﺘﻜﻤﯿﻠﯿﺔ اﻟﻤﮭﻨﯿﺔ ﻓﻲ اﺧﺘﺼﺎص ﻣﻨﺎﺳﺐ ،وﻓﻖ اﺣﻜﺎم
اﻟﻔﻘﺮة اﻟﺴﺎدﺳﺔ ﻣﻦ ھﺬه اﻟﻤﺎدة.
ﺧﺎﻣﺴﺎ  -ﻋﻼوة ﻋﻦ اﻟﺸﺮوط اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ اﻋﻼه ،ﻋﻠﻰ اﻟﻤﺮﺷﺤﯿﻦ ﻟﺸﮭﺎدات ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ أن ﯾﺘﻘﺪﻣﻮا
ﺑﺎﻻﺛﺒﺎﺗﺎت ﻋﻦ اﻋﺪادھﻢ اﻟﻤﮭﻨﻲ اﻟﺘﻲ ﺗﺤﺪد ﻓﻲ اﻟﻤﺮﺳﻮم اﻟﻤﻨﺼﻮص ﻋﻨﮫ ﻓﻲ اﻟﻔﻘﺮة اﻻوﻟﻰ ﻣﻦ ھﺬه اﻟﻤﺎدة.
ﺳﺎدﺳﺎ  -ﺗﻨﻈﻢ ﺑﻘﺮارات ﻣﻦ ﻣﺪﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﺟﺪاول اﻟﻤﻄﺎﺑﻘﺔ ﺑﯿﻦ ﻓﺮوع ﻣﺨﺘﻠﻒ ﺷﮭﺎدات ﺣﻘﻞ اﻟﺘﺄھﯿﻞ
اﻟﻤﮭﻨﻲ ﻟﺘﺤﺪﯾﺪ ﻣﺴﺎﻟﻚ اﻟﺘﺤﺼﯿﻞ ﻓﻲ اﻟﻤﺮاﺣﻞ اﻟﻤﺘﺘﺎﻟﯿﺔ وذﻟﻚ ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح رﺋﯿﺲ اﻟﻤﺼﻠﺤﺔ اﻟﻤﺨﺘﺺ .
اﻟﻤﺎدة  6 -اﺻﻮل ووﺳﺎﺋﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ
ﯾﺘﻢ اﻻﻋﺪاد ﻟﺤﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ:
• ﺑﺎﻟﺘﻌﻠﯿﻢ ﻓﻲ ﻣﺪارس ﻣﺨﺘﺼﺔ.
• أو ﺑﺎﻟﺘﺪرﯾﺐ أﺛﻨﺎء اﻟﻌﻤﻞ.
• او ﺑﻄﺮﯾﻘﺔ ﻣﺨﺘﻠﻄﺔ ﺗﻀﻢ اﻟﺘﻌﻠﯿﻢ واﻟﺘﺪرﯾﺐ ﻣﻌﺎ.
ﺗﺤﺪد ﻣﺪة اﻻﻋﺪاد ﻟﻜﻞ ﻣﻦ ھﺬه اﻟﻄﺮق اﻟﺜﻼث ﻓﻲ اﻟﻤﻨﺎھﺞ اﻟﺮﺳﻤﯿﺔ .
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اﻟﻔﺼﻞ اﻟﺜﺎﻧﻲ :ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ
اﻟﻤﺎدة  :7اﻟﻤﺴﺘﻮﯾﺎت ﻓﻲ ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ
اﻟﻐﻲ ﻧﺺ اﻟﻤﺎدة  7ﺑﻤﻮﺟﺐ اﻟﻤﺎدة اﻻوﻟﻰ ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  2872ﺗﺎرﯾﺦ  1980/4/21وأﺑﺪل ﺑﺎﻟﻨﺺ اﻟﺘﺎﻟﻲ:
ﯾﺸﻤﻞ ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ اﻟﻤﺴﺘﻮﯾﺎت اﻟﺘﺎﻟﯿﺔ:
 -1ﻣﺴﺘﻮى اﻟﺘﻨﻔﯿﺬ :اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ.
ﻋﺪل ﻧﺺ اﻟﻔﻘﺮة اﻟﺜﺎﻧﯿﺔ ﻣﻦ اﻟﻤﺎدة  7ﺑﻤﻮﺟﺐ اﻟﻤﺎدة اﻻوﻟﻰ ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  13371ﺗﺎرﯾﺦ  2004/9/10واﺻﺒﺢ
ﻋﻠﻰ اﻟﻮﺟﮫ اﻟﺘﺎﻟﻲ:
ﻣﺴﺘﻮى اﻻطﺮ اﻟﻮﺳﻄﻰ :اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ ﺷﮭﺎدة اﻻﻣﺘﯿﺎز اﻟﻔﻨﻲ أو ﺷﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ(
ﻋﺪل ﻧﺺ اﻟﻔﻘﺮة) (3ﺑﻤﻮﺟﺐ اﻟﻤﺎدة اﻻوﻟﻰ ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  3571ﺗﺎرﯾﺦ  2000/8/4ﻋﻠﻰ اﻟﻮﺟﮫ اﻟﺘﺎﻟﻲ:
ﻣﺴﺘﻮى اﻻطﺮ اﻟﻌﻠﯿﺎ :اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ اﺣﺪى ﺷﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ اﻟﻌﺎﻟﻲ او اﻻﺟﺎزة اﻟﻔﻨﯿﺔ او اﻟﮭﻨﺪﺳﺔ اﻟﻔﻨﯿﺔ .
اﻟﻤﺎدة :8اﻟﻤﻨﺎھﺞ واﻻﺧﺘﺼﺎﺻﺎت ﻓﻲ ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ
2004
9
10
13371
واﺻﺒﺢ ﻋﻠﻰ
ﺗﺎرﯾﺦ / /
ﻋﺪل ﻧﺺ اﻟﻔﻘﺮة اوﻻً ﻣﻦ اﻟﻤﺎدة  8ﺑﻤﻮﺟﺐ اﻟﻤﺎدة  2ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ
اﻟﻮﺟﮫ اﻟﺘﺎﻟﻲ:
أوﻻً  :ﺗﺤﺪد ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻓﺮوع اﻻﺧﺘﺼﺎص اﻟﺘﻲ ﺗﺸﻤﻠﮭﺎ اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ ﻓﻲ
ﻗﺴﻤﯿﮭﺎ اﻻول واﻟﺜﺎﻧﻲ وﺷﮭﺎدة اﻻﻣﺘﯿﺎز اﻟﻔﻨﻲ وﺷﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ(
ﺛﺎﻧﯿﺎ ً  -ﺗﻀﻊ اﻟﻤﺪﯾﺮﯾﺔ اﻟﻌﺎﻣﺔ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﻤﻨﺎھﺞ اﻟﺮﺳﻤﯿﺔ ﻟﻤﺨﺘﻠﻒ ﻓﺮوع اﻻﺧﺘﺼﺎص اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ
أﻋﻼه وﺗﺼﺪر ﺑﻘﺮارات ﻣﻦ ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ.
اﺿﯿﻒ اﻟﻰ اﻟﻤﺎدة  8ﺑﻤﻮﺟﺐ اﻟﻤﺎدة  2ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  3571ﺗﺎرﯾﺦ  2000/8/4اﻟﻔﻘﺮة اﻟﺘﺎﻟﯿﺔ:
ﺛﺎﻟﺜﺎ  -ﺗﺤﺪد ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﺑﻨﺎء ﻋﻠﻰ ﺗﻮﺻﯿﺔ اﻟﻤﺠﻠﺲ اﻻﻋﻠﻰ ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ:
 ﺷﺮوط اﻟﺘﺮﺧﯿﺺ ﻟﺘﺪرﯾﺲ ﺷﮭﺎدة اﻻﺟﺎزة اﻟﻔﻨﯿﺔ وﺷﮭﺎدة اﻟﮭﻨﺪﺳﺔ اﻟﻔﻨﯿﺔ. ﻣﻨﺎھﺞ واﺧﺘﺼﺎﺻﺎت ﺷﮭﺎدة اﻻﺟﺎزة اﻟﻔﻨﯿﺔ وﺷﮭﺎدة اﻟﮭﻨﺪﺳﺔ اﻟﻔﻨﯿﺔ .اﻟﻤﺎدة  :9اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ﻟﺸﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ:
ﺗﻨﻈﻢ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ اﻵﯾﻠﺔ اﻟﻰ ﺷﮭﺎدات ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ ﺑﻤﺮاﺳﯿﻢ ﺗﺘﺨﺬ ﻓﻲ ﻣﺠﻠﺲ اﻟﻮزراء ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح
وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .

اﻟﻤﺎدة  :10أﺻﻮل ووﺳﺎﺋﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ
أوﻻ :ﯾﺘﻢ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ ﻓﻲ اﻟﻤﺪارس اﻟﻤﺨﺘﺼﺔ.
ﺛﺎﻧﯿﺎ :ﯾﺤﻖ اﻻﺷﺘﺮاك ﻓﻲ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ﻟﺸﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ اﻟﻘﺴﻢ اﻻول ﺑﺼﻔﺔ "طﻼب ﻣﺮﺷﺤﯿﻦ" ﻟﻤﻦ ﺑﻠﻎ
ﺳﻦ اﻟﺴﺎﺑﻌﺔ ﻋﺸﺮة ﻋﻠﻰ اﻻﻗﻞ وﯾﺜﺒﺖ اﻧﮫ ﺗﺎﺑﻊ دراﺳﺔ ﻓﻨﯿﺔ ﻓﻲ ﻣﺪرﺳﺔ ﻣﺨﺘﺼﺔ ﻣﺪﺗﮭﺎ أﻟﻒ وﺛﻤﺎﻧﻤﺎﺋﺔ ﺳﺎﻋﺔ ﺗﻌﻠﯿﻢ ﻋﻠﻰ
اﻻﻗﻞ )ﺳﻨﺘﺎن دراﺳﯿﺘﺎن( ﺗﺎﺑﻌﺔ ﻟﻨﮭﺎﯾﺔ اﻟﺼﻒ اﻟﺮاﺑﻊ ﺛﺎﻧﻮي ﻣﻦ اﻟﻤﺮﺣﻠﺔ اﻟﺘﻜﻤﯿﻠﯿﺔ أو ﻣﻦ اﻟﻤﺮﺣﻠﺔ اﻟﺜﺎﻧﻮﯾﺔ ﻓﻲ اﻟﺘﻌﻠﯿﻢ
اﻟﻌﺎم او ﻟﻨﮭﺎﯾﺔ ﻣﺮﺣﻠﺔ اﻟﺘﻜﻤﯿﻞ ﻓﻲ ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ  .وﯾﻤﻜﻦ أﯾﻀﺎ ان ﯾﺸﺘﺮك ﻓﻲ ھﺬه اﻻﻣﺘﺤﺎﻧﺎت ﺑﺼﻔﺔ "ﻣﺮﺷﺤﯿﻦ
أﺣﺮار" ﻣﻦ ﺑﻠﻎ ﺳﻦ اﻟﻮاﺣﺪة واﻟﻌﺸﺮﯾﻦ ،ﺿﻤﻦ ﺷﺮوط ﺧﺎﺻﺔ ﺗﺤﺪد ﻓﻲ ﻣﺮﺳﻮم ﺗﻨﻈﯿﻢ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ.
ﺛﺎﻟﺜﺎ :ﯾﺤﻖ اﻻﺷﺘﺮاك ﻓﻲ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ﻟﺸﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ اﻟﻘﺴﻢ اﻟﺜﺎﻧﻲ ﻟﻤﻦ ﺑﻠﻎ ﺳﻦ اﻟﺘﺎﺳﻌﺔ ﻋﺸﺮة ﻋﻠﻰ
اﻻﻗﻞ وﯾﺜﺒﺖ اﻧﮫ ﺗﺎﺑﻊ دراﺳﺔ ﻓﻨﯿﺔ ﻓﻲ ﻣﺪرﺳﺔ ﻣﺨﺘﺼﺔ ﻣﺪﺗﮭﺎ اﻟﻒ وﺛﻤﺎﻧﻤﺎﺋﺔ ﺳﺎﻋﺔ ﺗﻌﻠﯿﻢ ﻋﻠﻰ اﻻﻗﻞ )ﺳﻨﺘﺎن دراﺳﯿﺘﺎن(
ﺗﺎﺑﻌﺔ ﻟﺤﯿﺎزة اﻟﻘﺴﻢ اﻻول ﻣﻦ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ ﻟﻠﺘﻌﻠﯿﻢ اﻟﺜﺎﻧﻮي او ﻣﻦ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ.
راﺑﻌﺎ ً :ﯾﺤﻖ اﻻﺷﺘﺮاك ﻓﻲ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ﻟﺸﮭﺎدة اﻻﻣﺘﯿﺎز اﻟﻔﻨﻲ ﻟﻤﻦ ﺑﻠﻎ ﺳﻦ اﻟﻌﺸﺮﯾﻦ ﻋﻠﻰ اﻻﻗﻞ وﯾﺜﺒﺖ أﻧﮫ ﺗﺎﺑﻊ
دراﺳﺔ ﻓﻨﯿﺔ ﻓﻲ ﻣﺪرﺳﺔ ﻣﺨﺘﺼﺔ ﻣﺪﺗﮭﺎ أﻟﻒ وﺛﻤﺎﻧﻤﺎﺋﺔ ﺳﺎﻋﺔ ﻋﻠﻰ اﻻﻗﻞ )ﺳﻨﺘﺎن دراﺳﯿﺘﺎن( ﺗﺎﺑﻌﺔ ﻟﺤﯿﺎزة اﻟﻘﺴﻢ اﻟﺜﺎﻧﻲ
ﻣﻦ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ أو أﻟﻔﯿﻦ وﺳﺒﻌﻤﺎﯾﺔ ﺳﺎﻋﺔ ﻋﻠﻰ اﻷﻗﻞ )ﺛﻼث ﺳﻨﻮات دراﺳﯿﺔ( ﺗﺎﺑﻌﺔ ﻟﺤﯿﺎزة اﻟﻘﺴﻢ اﻟﺜﺎﻧﻲ ﻣﻦ
ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ ﻟﻠﺘﻌﻠﯿﻢ اﻟﺜﺎﻧﻮي.
ﺧﺎﻣﺴﺎ :ﺗﻨﻈﻢ ﺑﻘﺮارات ﻣﻦ ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﺟﺪاول اﻟﻤﻄﺎﺑﻘﺔ ﺑﯿﻦ ﻓﺮوع ﻣﺨﺘﻠﻒ ﺷﮭﺎدات ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ
اﻟﻔﻨﻲ ﻟﺘﺤﺪﯾﺪ ﻣﺴﺎﻟﻚ اﻟﺘﺤﺼﯿﻞ ﻓﻲ اﻟﻤﺮاﺣﻞ اﻟﻤﺘﺘﺎﻟﯿﺔ.
ﺳﺎدﺳﺎ ً :ﯾﺤﻖ ﻟﻠﺠﻨﺔ اﻻﻣﺘﺤﺎﻧﺎت ان ﺗﻌﻔﻲ ﺑﻌﺾ اﻟﻤﺮﺷﺤﯿﻦ ﻣﻦ ﺷﺮوط اﻟﺴﻦ اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ ﻓﻲ ھﺬه اﻟﻤﺎدة وﯾﺘﻢ
اﻻﻋﻔﺎء ﺑﻘﺮار ﻣﻦ رﺋﯿﺲ اﻟﻠﺠﻨﺔ ﺑﻨﺎء ﻋﻠﻰ ﻣﻮاﻓﻘﺔ أﻛﺜﺮﯾﺔ أﻋﻀﺎﺋﮭﺎ .
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اﻟﻤﺎدة  :11ﻣﻌﺎدﻟﺔ اﻟﺸﮭﺎدات اﻟﻤﻤﻨﻮﺣﺔ ﻗﺒﻞ ﺗﺎرﯾﺦ اﻟﻌﻤﻞ ﺑﮭﺬا اﻟﻤﺮﺳﻮم
أوﻻ  -ﺗﺘﻢ ﻣﻌﺎدﻟﺔ ﺷﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﻤﻤﻨﻮﺣﺔ ﻗﺒﻞ ﺗﺎرﯾﺦ اﻟﻌﻤﻞ ﺑﮭﺬا اﻟﻤﺮﺳﻮم وﻓﻖ اﻟﺠﺪول اﻟﻤﻠﺤﻖ ﺑﮫ.
ﺛﺎﻧﯿﺎ  -ﺗﺴﺘﺒﺪل ،أﯾﻨﻤﺎ وردت ،ﺗﺴﻤﯿﺔ اﻟﺸﮭﺎدات اﻟﻤﻤﻨﻮﺣﺔ ﻗﺒﻞ ﺗﺎرﯾﺦ اﻟﻌﻤﻞ ﺑﮭﺬا اﻟﻤﺮﺳﻮم ﺑﺘﺴﻤﯿﺔ اﻟﺸﮭﺎدات اﻟﻤﻌﺎدﻟﺔ ﻟﮭﺎ
وﻓﻖ أﺣﻜﺎم ھﺬا اﻟﻤﺮﺳﻮم .
اﻟﻤﺎدة 12
اﻟﻐﻲ ﻧﺺ اﻟﻤﺎدة  12ﺑﻤﻮﺟﺐ اﻟﻤﺎدة اﻻوﻟﻰ ﻣﻦ اﻟﻤﺮﺳﻮم رﻗﻢ  10892ﺗﺎرﯾﺦ  1997/8/27واﺳﺘﻌﯿﺾ ﻋﻨﮫ ﺑﺎﻟﻨﺺ
اﻟﺘﺎﻟﻲ:
ﺗﺴﻤﯿﺔ ﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ:
أوﻻ :ﺗﻌﺮف ﺑﺎﺳﻢ" ﻣﺪرﺳﺔ ﻣﮭﻨﯿﺔ" ﻛﻞ ﻣﺪرﺳﺔ ﺗﺴﺪي اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ ﺷﮭﺎدة اﻟﻜﻔﺎءة
اﻟﻤﮭﻨﯿﺔ واﻟﺸﮭﺎدة اﻟﺘﻜﻤﯿﻠﯿﺔ اﻟﻤﮭﻨﯿﺔ.
ﺛﺎﻧﯿﺎ :ﺗﻌﺮّف ﺑﺎﺳﻢ" ﻣﺪرﺳﺔ ﻓﻨﯿﺔ" ﻛﻞ ﻣﺪرﺳﺔ ﺗﺴﺪي اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ ﻓﻲ ﻣﺴﺘﻮى اﻟﺘﻨﻔﯿﺬ اﻟﺬي ﯾﻨﺘﮭﻲ اﻟﻰ
ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ.
ﺛﺎﻟﺜﺎ :ﺗﻌﺮف ﺑﺎﺳﻢ "ﻣﻌﮭﺪ ﻓﻨﻲ" ﻛﻞ ﻣﺪرﺳﺔ ﯾﻔﻮق ﻣﺴﺘﻮى اﻟﺘﻌﻠﯿﻢ ﻓﯿﮭﺎ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ اﻟﻤﻨﺼﻮص ﻋﻠﯿﮭﺎ ﻓﻲ ھﺬا
اﻟﻤﺮﺳﻮم .

اﻟﻤﺎدة  :13أﺣﻜﺎم اﻧﺘﻘﺎﻟﯿﺔ
ﺗﺘﻮﻗﻒ وزارة اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻋﻦ ﻣﻨﺢ أﯾﺔ ﺷﮭﺎدة ﻓﻲ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ،ﺳﻮى اﻟﺘﻲ ﻧﺺ ﻋﻨﮭﺎ ھﺬا
اﻟﻤﺮﺳﻮم ،وذﻟﻚ ﻓﻲ اﻟﺘﻮارﯾﺦ اﻟﺘﻲ ﺗﺤﺪد ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة  :14ﺗﺼﻨﯿﻒ اﻟﻤﺪارس اﻟﺮﺳﻤﯿﺔ
ﺗﺼﻨﻒ ﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺮﺳﻤﯿﺔ وﻓﻖ أﺣﻜﺎم اﻟﻤﺎدة اﻟﺜﺎﻧﯿﺔ ﻋﺸﺮة ﻣﻦ ھﺬا اﻟﻤﺮﺳﻮم ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ
وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح ﻣﺪﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة  :15ﺷﺮوط اﻟﺪﺧﻮل اﻟﻰ اﻟﻤﺪارس اﻟﺮﺳﻤﯿﺔ
ﻋﻼوة ﻋﻦ اﻟﺸﺮوط اﻟﻤﻨﺼﻮص ﻋﻨﮭﺎ ﻓﻲ اﻟﻤﺎدﺗﯿﻦ اﻟﺨﺎﻣﺴﺔ واﻟﻌﺎﺷﺮة ﻣﻦ ھﺬا اﻟﻤﺮﺳﻮم وﻋﻦ اﻟﺸﺮوط اﻟﺘﻲ ﺗﺤﺪد ﻓﻲ
ﻣﺮاﺳﯿﻢ ﺗﻨﻈﯿﻢ اﻻﻣﺘﺤﺎﻧﺎت اﻟﺮﺳﻤﯿﺔ ،ﺗﺤﺪد ﺑﻘﺮارات ﺻﺎدرة ﻋﻦ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﺑﺎﻗﻲ اﻟﺸﺮوط اﻟﻤﻔﺮوﺿﺔ
ﻓﻲ اﻟﻤﺮﺷﺤﯿﻦ ﻟﺪﺧﻮل ﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺮﺳﻤﯿﺔ ﻻ ﺳﯿﻤﺎ ﺷﺮوط اﻟﺴﻦ واﻟﻤﺒﺎراة .
اﻟﻤﺎدة  :16ﺗﻮﻗﯿﻊ اﻟﺸﮭﺎدات
أوﻻ :ﯾﻤﻨﺢ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺸﮭﺎدات اﻟﺮﺳﻤﯿﺔ ﻓﻲ ﺣﻘﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻔﻨﻲ.
ﺛﺎﻧﯿﺎ :ﯾﻤﻨﺢ ﻣﺪﯾﺮ ﻋﺎم اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺸﮭﺎدات اﻟﺮﺳﻤﯿﺔ ﻓﻲ ﺣﻘﻞ اﻟﺘﺄھﯿﻞ اﻟﻤﮭﻨﻲ .
اﻟﻤﺎدة  :17ﺗﺪاﺑﯿﺮ ﺗﻄﺒﯿﻘﯿﺔ
ﺗﺤﺪد دﻗﺎﺋﻖ ﺗﻄﺒﯿﻖ ھﺬا اﻟﻤﺮﺳﻮم ﺑﻘﺮارات ﺗﺼﺪر ﻋﻦ وزﯾﺮ اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ .
اﻟﻤﺎدة 18
ﺗﻠﻐﻰ ﺟﻤﯿﻊ اﻻﺣﻜﺎم اﻟﻤﺨﺎﻟﻔﺔ ﻷﺣﻜﺎم ھﺬا اﻟﻤﺮﺳﻮم او اﻟﺘﻲ ﻻ ﺗﺘﻔﻖ ﻣﻊ ﻣﻀﻤﻮﻧﮫ .
اﻟﻤﺎدة 19
ﯾﻨﺸﺮ ھﺬا اﻟﻤﺮﺳﻮم وﯾﺒﻠﻎ ﺣﯿﺚ ﺗﺪﻋﻮ اﻟﺤﺎﺟﺔ.

ﺳﻦ اﻟﻔﯿﻞ ﻓﻲ  25ﺗﻤﻮز ﺳﻨﺔ 1967
اﻻﻣﻀﺎء :ﺷﺎرل ﺣﻠﻮ
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)Annex 6: Decision 147/2005 (17-06-2005
ﻗﺮار رﻗﻢ 2005/147
ﺻﺎدر ﻓﻲ  17ﺣﺰﯾﺮان 2005
ﺗﺤﺪﯾﺪ ﻣﺪة اﻟﺪراﺳﺔ وﺷﺮوط اﻻﻧﺘﺴﺎب اﻟﻰ ﻣﻌﺎھﺪ وﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺮﺳﻤﯿﺔ واﻟﺨﺎﺻﺔ ﻟﻺﻋﺪاد
ﻟﺸﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ(

ان وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ،
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  14323ﺗﺎرﯾﺦ  (2005/4/19ﺗﺸﻜﯿﻞ اﻟﺤﻜﻮﻣﺔ( ،واﻟﻤﻌﺪل ﻓﻲ اﻟﻤﺮﺳﻮم رﻗﻢ  14325ﺗﺎرﯾﺦ
،2005/4/28
ﺑﻨﺎء ﻋﻠﻰ اﻟﻤﺮﺳﻮم رﻗﻢ  7880ﺗﺎرﯾﺦ  1967/7/25ﺗﻨﻈﯿﻢ ﺣﻘﻮل وﻣﺮاﺣﻞ وﺷﮭﺎدات اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ(،
وﺗﻌﺪﯾﻼﺗﮫ وﻻ ﺳﯿﻤﺎ اﻟﻤﺮﺳﻮم رﻗﻢ  13371ﺗﺎرﯾﺦ ،2004/9/10
وﺑﻨﺎء ﻋﻠﻰ اﻗﺘﺮاح اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ،
ﯾﻘﺮر ﻣﺎ ﯾﺄﺗﻲ:
اﻟﻤﺎدة اﻻوﻟﻰ
ﺗﺤﺪد ﻣﺪة اﻟﺪراﺳﺔ ﻟﻼﻋﺪاد ﻟﺸﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ( ﺑﺴﻨﺘﯿﻦ دراﺳﯿﺘﯿﻦ ﺧﻼل اﻟﻔﺘﺮة اﻟﻤﺴﺎﺋﯿﺔ .
اﻟﻤﺎدة اﻟﺜﺎﻧﯿﺔ
ﺗﺤﺪد ﺷﺮوط اﻧﺘﺴﺎب اﻟﻄﻼب اﻟﻨﻈﺎﻣﯿﻮن اﻟﺠﺪد ﻓﻲ ﻣﻌﺎھﺪ وﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺮﺳﻤﯿﺔ واﻟﺨﺎﺻﺔ ﻟﻼﻋﺪاد
ﻟﺸﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ( وﻓﻘﺎ ً ﻷﺣﻜﺎم ھﺬا اﻟﻘﺮار .
اﻟﻤﺎدة اﻟﺜﺎﻟﺜﺔ
ﯾﺘﻮﺟﺐ ﻋﻠﻰ ﻛﻞ ﻣﺮﺷﺢ ﯾﺮﻏﺐ اﻻﺷﺘﺮاك ﺑﻤﺒﺎراة اﻟﺪﺧﻮل إﻟﻰ ﻣﻌﺎھﺪ وﻣﺪارس اﻟﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ اﻟﺮﺳﻤﯿﺔ
واﻟﺨﺎﺻﺔ ﻓﻲ اﻟﺴﻨﺔ اﻻوﻟﻰ ﻣﻦ ﻣﺮﺣﻠﺔ اﻻﻋﺪاد ﻟﺸﮭﺎدة اﻟﻤﺸﺮف اﻟﻔﻨﻲ )اﻟﻤﺎﯾﺴﺘﺮ( ،ان ﺗﺘﻮﻓﺮ ﻓﯿﮫ اﻟﺸﺮوط اﻟﺘﺎﻟﯿﺔ:
• أن ﯾﻜﻮن ﻟﺒﻨﺎﻧﯿﺎ
• أن ﯾﻜﻮن ﺻﺤﯿﺢ اﻟﺒﻨﯿﺔ ﺧﺎﻟﯿﺎ ً ﻣﻦ اﻻﻣﺮاض اﻟﻮﺑﺎﺋﯿﺔ وﻣﻦ ﻛﻞ ﻋﺎھﺔ أو ﻣﺮض ﯾﻤﻨﻌﮫ ﻣﻦ ﻣﻤﺎرﺳﺔ اﻟﻤﮭﻨﺔ اﻟﺘﻲ
ﯾﻨﻮي اﻟﺘﺨﺼﺺ ﺑﮭﺎ.
ً
• ان ﯾﻘﺪم اﻟﺴﺠﻞ اﻟﻌﺪﻟﻲ اﻟﺬي ﯾﺜﺒﺖ اﻧﮫ ﻣﺘﻤﺘﻌﺎ ﺑﺤﻘﻮﻗﮫ اﻟﻤﺪﻧﯿﺔ وﻏﯿﺮ ﻣﺤﻜﻮم ﻋﻠﯿﮫ ﺑﺠﻨﺎﯾﺔ أو ﻣﺤﺎوﻟﺔ ﺟﻨﺎﯾﺔ.
• ان ﯾﻜﻮن ﻗﺪ اﺗﻢ ﻣﻮﺟﺒﺎت ﺧﺪﻣﺔ اﻟﻌﻠﻢ )اﻧﮭﺎء /ﺗﺄﺟﯿﻞ أو اﻋﻔﺎء )ﺗﻄﺒﯿﻘﺎ ً ﻟﻠﻔﻘﺮة اﻻوﻟﻰ واﻟﺜﺎﻧﯿﺔ ﻣﻦ اﻟﻤﺎدة 112
ﻣﻦ اﻟﻤﺮﺳﻮم  83/102ﺗﺎرﯾﺦ1983/9/16
• أن ﯾﻘﺪم اﻓﺎدة ﺗﺜﺒﺖ اﻧﮫ ﻻ ﯾﺰال ﯾﻤﺎرس ﻋﻤﻠﮫ.
• أن ﯾﻜﻮن ﺣﺎﺋﺰاً ﻋﻠﻰ ﺷﮭﺎدة اﻟﺜﺎﻧﻮﯾﺔ اﻟﻤﮭﻨﯿﺔ ) (LPﻓﻲ اﻻﺧﺘﺼﺎص اﻟﻤﻨﺎﺳﺐ ،وان ﯾﻜﻮن ﻟﺪﯾﮫ ﺧﺒﺮة ﻋﻤﻠﯿﺔ
)ﺑﻤﻮﺟﺐ اﻓﺎدة( ﻻ ﺗﻘﻞ ﻋﻦ ﺳﻨﺘﯿﻦ ﻓﻲ اﻻﺧﺘﺼﺎص ﻧﻔﺴﮫ وذﻟﻚ ﺑﻌﺪ ﺗﺎرﯾﺦ ﺣﯿﺎزﺗﮫ ﻋﻠﻰ ﺷﮭﺎدة اﻟﺜﺎﻧﻮﯾﺔ اﻟﻤﮭﻨﯿﺔ
(LP).
ً
• أو ان ﯾﻜﻮن ﺣﺎﺋﺰا ﻋﻠﻰ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ ) (BTأو ﻣﺎ ﯾﻌﺎدﻟﮭﺎ ﻓﻲ اﻻﺧﺘﺼﺎص اﻟﻤﻨﺎﺳﺐ وان ﯾﻜﻮن ﻟﺪﯾﮫ
ﺧﺒﺮة ﻋﻤﻠﯿﺔ )ﺑﻤﻮﺟﺐ اﻓﺎدة( ﻻ ﺗﻘﻞ ﻋﻦ ﺛﻼث ﺳﻨﻮات ﻓﻲ اﻻﺧﺘﺼﺎص ﻧﻔﺴﮫ وذﻟﻚ ﺑﻌﺪ ﺗﺎرﯾﺦ ﺣﯿﺎزﺗﮫ ﻋﻠﻰ
ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ
• أو ان ﯾﻜﻮن ﺣﺎﺋﺰاً ﻋﻠﻰ ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻠﺒﻨﺎﻧﯿﺔ )ﻗﺴﻢ ﺛﺎن( أو ﻣﺎ ﯾﻌﺎدﻟﮭﺎ أو ﺷﮭﺎدة اﻟﺒﻜﺎﻟﻮرﯾﺎ اﻟﻔﻨﯿﺔ أو
اﻟﺜﺎﻧﻮﯾﺔ اﻟﻤﮭﻨﯿﺔ ) (LPوﯾﺮﻏﺐ اﻻﻧﺘﺴﺎب ﻟﻐﯿﺮ اﺧﺘﺼﺎﺻﮫ ،وان ﯾﻜﻮن ﻟﺪﯾﮫ ﺧﺒﺮة ﻋﻤﻠﯿﺔ ﻻ ﺗﻘﻞ ﻋﻦ ﺧﻤﺲ
ﺳﻨﻮات ﻓﻲ اﻻﺧﺘﺼﺎص ﻧﻔﺴﮫ وذﻟﻚ ﺑﻌﺪ ﺗﺎرﯾﺦ ﺣﯿﺎزﺗﮫ ﻋﻠﻰ ﺷﮭﺎدﺗﮫ .
اﻟﻤﺎدة اﻟﺮاﺑﻌﺔ
ً
ً
ﻻ ﯾﺤﻖ ﻷي ﻣﻌﮭﺪ ﻛﺎن رﺳﻤﯿﺎ ام ﺧﺎﺻﺎ ﺗﺮﻓﯿﻊ اﻟﻄﺎﻟﺐ اﻟﺮاﺳﺐ ﻓﻲ ﻣﻌﮭﺪ آﺧﺮ إﻟﻰ ﺻﻒ اﻋﻠﻰ ،وﺗﻜﻮن ﻧﺘﯿﺠﺔ اﻟﻄﺎﻟﺐ
ﻓﻲ اﻟﻤﻌﮭﺪ اﻟﺬي ﯾﺘﻢ اﻋﺪاده ﻓﯿﮫ ﺧﻼل اﻟﻌﺎم اﻟﺪراﺳﻲ ﻧﮭﺎﺋﯿﺔ .
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اﻟﻤﺎدة اﻟﺨﺎﻣﺴﺔ
ﯾﺠﺮي ﻛﻞ ﻣﻌﮭﺪ ﻓﻨﻲ رﺳﻤﻲ أو ﻣﺪرﺳﺔ ﻓﻨﯿﺔ رﺳﻤﯿﺔ ﻣﺒﺎرﯾﺎت اﻟﺪﺧﻮل ﻟﻠﺴﻨﺔ اﻻوﻟﻰ ﺗﺤﺖ اﺷﺮاف ﻟﺠﻨﺔ ﻓﺎﺣﺼﺔ ﯾﺮأﺳﮭﺎ
اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ وﯾﻌﯿﻦ اﻋﻀﺎؤھﺎ ﺑﻘﺮار ﯾﺼﺪر ﻋﻦ وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ .
اﻟﻤﺎدة اﻟﺴﺎدﺳﺔ
ﺗﺤﺪد ﻣﻮاد ﻣﺒﺎرﯾﺎت اﻟﺪﺧﻮل ﻟﻠﺴﻨﺔ اﻻوﻟﻰ وﻣﻌﺪﻻﺗﮭﺎ ،ﺑﺤﺴﺐ ﻛﻞ اﺧﺘﺼﺎص ،وﻓﻖ ﻣﺎ ﯾﻠﻲ:
اﻟﻤﺎدة
أﻋﻤﺎل ﺗﻄﺒﯿﻘﯿﺔ ﻓﻲ اﻻﺧﺘﺼﺎص اﻟﻤﻄﻠﻮب
ﻣﻮاد ﺷﻔﮭﯿﺔ ﻓﻲ اﻻﺧﺘﺼﺎص اﻟﻤﻄﻠﻮب
اﺧﺘﺒﺎر أھﻠﯿﺔ

اﻟﻤﻌﺪّل
4
2
2

اﻟﻤﺎدة اﻟﺴﺎﺑﻌﺔ
ﯾﻌﻠﻦ اﻟﻤﺪﯾﺮ اﻟﻌﺎم ﻟﻠﺘﻌﻠﯿﻢ اﻟﻤﮭﻨﻲ واﻟﺘﻘﻨﻲ ﻧﺘﺎﺋﺞ اﻟﻤﺒﺎرﯾﺎت ﺑﻨﺎء ﻋﻠﻰ ﻣﺤﺎﺿﺮ اﻟﻠﺠﻨﺔ اﻟﻔﺎﺣﺼﺔ .
اﻟﻤﺎدة اﻟﺜﺎﻣﻨﺔ
ﯾﻨﺸﺮ ھﺬا اﻟﻘﺮار وﯾﻌﻤﻞ ﺑﮫ ﻓﻮر ﻧﺸﺮه.
ﺑﯿﺮوت ،ﻓﻲ  17ﺣﺰﯾﺮان 2005
وزﯾﺮ اﻟﺘﺮﺑﯿﺔ واﻟﺘﻌﻠﯿﻢ اﻟﻌﺎﻟﻲ
د .اﺳﻌﺪ رزق
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